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1. Proposed content progression 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Year 7 to 8

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Trust and distrust
4.2 Trust your gut 
4.3 Choosing trusted people and services
4.4 Trusted networks 


	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Exploring relationships
5.2 Healthy and unhealthy relationships
5.3 Close relationships
5.4 Consent in relationships

	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Identity based abuse
· Discrimination, racism, harassment, sexual harassment

	6.1 Power characteristics
6.2 Powerful people 
6.3 Positive use or abuse of power
6.4 Characteristics of bullying
6.5 Bullying behaviour
6.6 Impact of online bullying
6.7 Understanding psychological pressure 







2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.


	Topic 4 – Trusted networks

	4.1 Trust and distrust

1. Explain to students that trust can mean many things and can  look different depending on the situation, the context and the people involved. However, trust must be earned and reviewed.
2. Students work in pairs or small groups using the Activity resource: KWL chart. Students record what they:
· know about the trust
· want to know more about the trust
· learned about the trust.
3. Discuss as a class and look at areas where students seek further learning about trust.
4. As a class, brainstorm words that can be associated with trust such as:
· reliable
· honest
· truthful
· credible
· loyal
· consistent
· safe.
5. Ask students what the opposite of these words would be for someone that can’t be trusted or breaks trust which is called distrust or mistrust, for example:
· reliable – unreliable, not dependable
· honest - dishonest
· truthful - lies
· credible – not credible, unbelievable
· loyal – disloyal, unfaithful
· consistent - inconsistent
· safe – unsafe.
6. Share a story about trust and distrust such as Trust on Thin Ice (Maddox 2023) or a scene from a movie such as The Lion King (Disney 2017).
7. If using the Lion King, show the scene where Scar betrays trust by placing Simba in an unsafe situation. Then discuss the following questions:
· What were Scar’s intentions in the conversation had with Simba? (Responses could include: Scar used a position of trust to manipulate and place Simba in an unsafe situation.)
· Were there any warning signs that Scar could not be trusted? If so, what were they? (Responses could include: Simba wanted it kept a secret.)
· If Simba was unsure, what could he have done to help keep himself safe? (Response should be: seeking support from a trusted person.)
8. In small groups, students explore how trust can sometimes be broken through discussions about:
· how a young person may be impacted in discovering a friend has broken trust
· the impact on the young person who broke the trust 
· how this may compare to a situation where a young person discovers an adult has broken trust
· if a young person has feelings of confusion about changes in a trusted relationship, what could they do?
· what common qualities should someone look for in a person they can trust? 
9. Reinforce the importance of persistence in telling a trusted person(s) until they listen and help is provided to keep them safe. 

	  



	Your comments
Click or tap here to enter text.




	4.2 Trust your gut

1. Remind students about the meaning of trust and distrust.
2. Explain to students that the video they are going to see focuses on staying safe online and recognising when something is wrong. Asks students to record the key messages during the video.
3. Show the video Chanel Contos: Consent and staying safe online (scroll down webpage to locate the video). 
4. Discuss the meaning of trust your gut, eg trust your instincts that if something doesn’t feel right then it it’s probably wrong.
5. In small groups, students  discuss the main question, ‘How do you know when someone means you harm?’ and what the three signs people should look for. (Responses should include: if the person’s stories aren’t adding up; their behaviour is becoming overly familiar; they aren’t respecting your boundaries.) 
6. Watch the video again so students can reflect on their findings then discuss as a class. Reinforce the importance of knowing who you are talking to online and trusting your gut. If there are issues then talk to a trusted adult or report through an online service, eg in Australia refer to Report online harm (eSafety Commissioner) or Kids Helpline.
	




https://www.esafety.gov.au/young-people/unwanted-contact-signs






https://www.esafety.gov.au/report 
https://kidshelpline.com.au/ 
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	4.3 Choosing trusted people and services

Under development
	  




	4.4 Trusted network

Under development

	  







	Topic 5 – Respectful relationships

	5.1 Exploring relationships

1. Discuss the meaning of relationships, eg they are connections with other people and how they interact with each other. Identify various types of relationships such as family, friends, acquaintances and community members. 
2. Students work in pairs or groups to create a relationships mind map (RLS 5) on paper or digital version with images, using the following instructions:
· Draw a circle in the middle of the page and write ‘relationships’ inside the circle. 
· Brainstorm the qualities of a relationship, eg honesty, loyalty, similar interests, kindness, caring, trustworthy, good listener.
· Draw branches from the centre circle and add each quality to a branch. 
· From each quality, add a short description about what this would look like, for example an honest person is truthful. 
[image: ]  
3. Discuss as a class, reinforcing that these are qualities of a trusted and respected relationship. 
4. Ask students:
· Why are relationships important? (Responses could include: emotional support; social connection; personal growth; happiness; satisfaction; self-worth.) 
· Are some qualities within a relationship more important than others? Why, why not? (This can be a personal choice.)
· Are online relationships any different? Why, why not? (Responses could include: different way of communicating; people can hide behind the computer; challenges trust.)
5. Reinforce that if anyone is unsure or feels unsafe in any type of relationship, they must talk to a trusted adult.

	  



	Your comments
Click or tap here to enter text.




	5.2 Healthy and unhealthy relationships

1. Students work in pairs or small groups using a jigsaw (RLS 2) strategy to research topics. Provide each group with one of the following topics to ‘define and describe’:
· respect
· friendships
· relationships
· healthy relationships
· unhealthy relationships
· online relationships.
2. Groups share their knowledge with the class and answer any clarifying questions the group may have. Ensure that the information is delivered factually and respectfully.
3. Show the video Healthy boundaries in relationships (Healthy Relationships Initiative) then discuss the key messages.
4. Groups can further explore relationships by discussing and recording responses to the following questions:
· What are some key aspects to a healthy relationship and how people treat each other? (Responses could include: respectful, trustworthy, honest, reliable, good listener.) 
· How might someone negotiate rules or boundaries within a relationship? (Responses could include: discussion; ask questions; set the rules and boundaries; be honest and accepting.) 
· How might someone manage conflict in a relationship in a respectful way? (Responses could include: stay calm; ask what the issue is; don’t embarrass the person in front of peers; clarify boundaries or agreements; seek help from a trusted person.)
· What might make someone choose to end a relationship? (Responses could include: disrespect; boundaries crossed; can’t agree; arguments; a personal choice.) 
5. Students report back and share responses. Use protective interrupting (NNA 5) to challenge any inappropriate responses or  attitudes and ensure one step removed technique (NNA 4) is used.
6. Brainstorm what someone could do if they were in an unhealthy relationship, for example:
· Communicate with the other person in the relationship about their concerns and develop strategies
· Set and communicate boundaries 
· End the relationship
· Speak with someone on their trusted network
· Access support services.

	 


Additional resources:
· 1800RESPECT (Australia)
· ReachOut (Australia)
· Relationships Australia 







https://www.youtube.com/watch?v=3A_4GCAozVk 
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	5.3 Close relationships

1. Ask students, ‘what would a relationship look in the following situations’, eg parent provides guidance, care and love; doctor provides medical care:
· Parent or carer to child
· Between siblings
· Grandparents to child
· Teacher to student
· Between friends
· Doctor to patient
· Pilot to passenger.
2. Ask students, ‘what about close relationships that are more than just parents and friends?’ Responses may vary depending on the age and development of students. (Responses could include: couples; partner; married couple; boyfriend/girlfriend; intimate; sexual.)
3. Guide the rest of the activity by the types of relationships identified by students. If intimate relationships are identified during brainstorming, clarify that intimate relationships do not necessarily include sexual activity.
4. In small groups, students discuss the rights and responsibilities in close relationships and record in a table format. See example below. 

	Rights in close relationships
	Responsibilities in close relationships

	To be respected
	Show respect

	To be listened to
	To listen

	To give or deny consent
	To ask for consent and accept the decision

	
	

	
	



5. Groups share with the class, choosing 1 right and the matching responsibility until all have been addressed. If there are any examples that are inappropriate, challenge the response and/or protectively interrupt (NNA 5) if needed.
6. Ask students:
· Are there any rights or responsibilities that only apply to one person within a close relationship?’ (Response should be: no, all people have the same rights, and all people are responsible for ensuring the rights of themselves and others.)
· What are some examples where people in a close relationship might ask for consent?’ Ensure that the responses include all aspects of a relationship and not just focussed on sexual activity.
7. Ensure that students understand that all relationships should be respected by all parties and that if someone is feeling disrespected or unsafe, they should talk to a trusted adult or someone on their trusted network.

	



	Your comments
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	5.4 Consent in relationships

1. Show the video Consent for kids (Gloucestershire OPCC) then ask students: 
· What is consent? 
· What does giving and denying consent mean? 
2. Students work in pairs using the Activity resource: Y chart (RLS 17). Provide half of the groups with the first question and the other half with the second question follows:
· What does giving consent sound, feel and look like?
· What does denying consent sound, feel and look like?
3. Students share their responses to the class. Create a poster of responses to display in the room, for example:

	YES I CONSENT
	NO I DO NOT CONSENT

	Yes
Absolutely
That sounds great 
I’d like that
That’s awesome
Let’s do that 
I’d love to 
Yes please 
I want to keep doing this 
I’m enjoying this
For sure
	No
Stop
Maybe
I don’t want to
I’ll think about it
Can we slow down
What?
I’m not sure
I don’t understand
No answer
Not really



4. Discuss some of the key messages about consent in relationships then ask students:
· Is consent only needed when in a relationships with someone?
· What are some examples of how consent is used in every day life?
· If someone says ‘yes’ but you notice that their body language appears nervous, or they sound unsure and not enthusiastic, is that still yes? (Response should be: no and you should check again to be sure.)
· Does a person need to give a reason for denying consent and saying no? (Response should be: no but respectful communication helps in a good relationship.)
· What could someone say if they don’t want to give consent but are nervous about saying no? (Responses should include: I’ll think about it; let me get back to you.) Seek advice from a trusted person as no one should ever say yes or go along with something if they don’t want to.
5. Reinforce that no means no and always check with a trusted adult if consent is not respected.

	


https://www.youtube.com/watch?v=AArIv-tvxWE

Additional resources:
· All about consent (Kids Helpline)
· Consent poster (Educate2Empower)
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	Topic 6 – Power in relationships

	6.1 Power characteristics

1. Discuss and list characteristics that are often associated with powerful people, for example:
· Leader
· Confident
· Strong
· Popular
· Educated
· Financial
· Experienced
· Political
· Networks.
2. Students work in pairs to summarise the list of characteristics of powerful people using a mind map (RLS 5), such as the one below.

[image: ]

3. Share the results as a class then ask students to add to their mind map by writing how that characteristic helps someone to be powerful.
4. Discuss the following questions:
· What similarities exist?
· What differences exist?
· How does power change within different environments? (Responses could include: in one friendship group a particular style of dress may be valued and give power to a member of the group; in another, expertise with technology may be valued as a source of power.)
· How is power used in the online environment?
5. Explain the need for leaders and powerful people in many fields such as government, medicine, health, education, science, environment, the arts and more. Encourage students to add to the brainstorm.
6. Using this list, students discuss in their pairs, examples of how people in these fields, use their power in a positive way.
7. Discuss as a class then broaden the discussion to everyday life situations. Ask students:
· What are some examples of power being used in a negative way in any aspect of life? (Responses could include: bullying; cyberbullying; adult hurting a child; employer discriminating against an employee.)
· What strategies would you recommend to a young person when confronted by a power imbalance? (Responses could include: if safe, talk to the person about how you are feeling; talk to a trusted adult.) 
8. Reinforce the importance of talking to a trusted adult if there’s a power imbalance that impacts on someone’s safety and wellbeing.
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	6.2 Powerful people

1. Explain to students that famous people such as celebrities, sportspeople, and musicians can have a powerful influence on social and cultural conversations. They can use their platforms to raise awareness about important issues, advocate for social justice, and support charitable causes, thereby possessing the power to drive meaningful change and inspiring others to take action.
2. Ask students to provide some examples of famous people having a powerful influence, eg Olivia Newton-John cancer research.) 
3. Explain that some high-profile people engage in irresponsible or harmful behaviour, yet still maintain a significant following. Their actions can normalize negative behaviours, such as substance abuse, reckless driving, or unethical conduct, leading their followers to perceive such behaviour as acceptable or desirable. In some cases, they may inadvertently reinforce stereotypes or perpetuate prejudice through their words, actions, or choices. This can contribute to the marginalization of certain groups and hinder progress toward a more inclusive and equitable society.
4. Draw a table such as the one below. Students list examples of how power can be used positively or negatively.

	Positive use of power
	Negative use of power

	Uses sporting skills for club success
Promotes safe practices
Supports charitable causes
Is inclusive and respectful

	Drink-drives
Promotes harmful behaviour
Uses language that is racist, sexist, homophobic or misogynistic. 



5. Reflect on powerful people who are respected for the way they have used their power. This can focus on people that are globally renown or people within your country or community.  Some examples include: Nelson Mandela, Mahatma Ghandi, Martin Luther King, Mother Teresa, Aung San Suu Kyi,  Malala Yousafzai, Barack Obama, Jacinda Ardern, Adam Goodes, Dr Richard Harris. Refer to Life’s 100 people who changed world (Life) and Australians of the Year.
6. Students research someone who has used their power through actions to demonstrate respect for themselves and others. They can focus on a field such as humanitarian, medicine, politics, music, sports, culture, peace, etc.
7. Students share back with the class and discuss the advantages of using power in positive way for self and others.

	
























https://www.life.com/history/lifes-100-people-who-changed-the-world/
https://cms.australianoftheyear.org.au/recipients 
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	6.3 Positive use or abuse of power

1. Remind students how power can have a huge influence on people in a positive or negative way. When people use their power negatively, this is an abuse of power.
2. Make several sets of the Activity resource: Power cards and the Activity resource: Chart for power cards.
3. Divide the class into small groups and distribute a set of cards to each group.
4. Each group identifies each scenario card as either positive use of power or abuse of power, giving reasons for their decisions.
5. Alternatively, use a values continuum (RLS 15), where scenarios are placed in a line between the ‘positive use of power’ and ‘abuse of power’ cards, depending on their severity in comparison to other scenarios.
6. As a class, discuss:
· What was the critical factor involved in deciding whether situations were a positive use or an abuse of power? (Response could include: someone was taking advantage of someone else;  someone was hurt; , age difference; cognitive difference; position of authority; social or knowledge difference; group vs individual.)
· Were there some scenarios that the group could not agree on? Why? (Responses could include: different values; different perspectives; various uses of power.)
· What might the effect be on people if they frequently experienced situations in which they were abused by someone more powerful? (Responses could include: they may become depressed; lose confidence; withdraw into themselves; think  they deserved it; believe that they have no power; become very sensitive; become disruptive; become aggressive to those they perceive as weaker than themselves.)
· What might people do to maintain or regain power in abusive situations using nonviolent strategies? (Responses could include: talk to the person if appropriate; trust their sense that the situation is not OK; talk to someone they trust about the situation; take control by using their own plan.)
7. Explain that power can be used in different situations within families, couples, friends, and community. Ask students what the power dynamics might be in a family situation. For example, parents or carers to children; older siblings to younger siblings; grandparents to grandchild.
8. Explain that some family members use their power to abuse others, which is called domestic and family violence. The abuse of power could include emotional, physical, financial, social or other. 
9. Ask students, what could someone do in any situation where they felt abused, unsafe, scared or uncomfortable? (Responses should include: talk to a trusted adult; contact a support service.)

	

6.3 | Domestic and family violence is referred to in regard to power in family relationships. This is addressed in more detail in Focus area 3: Recognising and reporting abuse. However, if students ask more questions, provide the information as needed.
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	6.4 Characteristics of bullying

1. Show the video What is bullying? - Misuse of power in relationships (Bullying. No Way!)
2. As a class, brainstorm characteristics of bullying. Ensure that different forms of bullying are included such as physical, verbal, non-verbal and online. Reinforce the difference between direct and indirect bullying. Responses could include:
· exclusion
· threats
· physical violence
· spreading lies and rumours
· catastrophising small mistakes
· hiding and demanding possessions
· confusing
· manipulating others to bully
· withholding information
· sending online mean or abusive messages 
3. Show the video What is bullying? - Behaviours that can cause harm (Bullying. No Way!)
4. In pairs, students brainstorm and record the key messages from the videos such as:
· What bullying is and isn’t. (Responses should include: bullying is – between people where there is a relationship or ongoing contact, and is repeated; bullying isn’t – an argument between equals) 
· Types of bullying. (Responses should include: verbal, physical, social)
· What is direct and indirect bullying. (Responses should include: direct – between the people involved; indirect - involves others, eg passing on insults or spreading rumours.)
5. As a class, discuss the effects and impact of bullying behaviour on others, such as physical and or psychological harm.
6. Explain the school’s response to bullying behaviour and the school’s processes for reporting bullying and/or disrespectful behaviour. Remind students about other options for reporting using their network of trusted people or contacting a support service.

	

https://www.youtube.com/watch?v=9RF32l2h_38













https://www.youtube.com/watch?v=aEb210EK4Mk 
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	6.5 Bullying behaviour

Under development
	

	6.6 Impacts of online bullying

Under development
	

	6.7 Understanding psychological pressure

Under development
	






3. Any other comments

 Click or tap here to enter text.
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