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Teacher Consultation
Draft activities paper #2.4 – Year 5 to 6



1. Proposed content progression 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Year 5 to 6

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Understanding trust
4.2 Choosing trusted people
4.3 Support services
4.4 Trusted networks


	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Understanding relationships 
5.2 Online friends 
5.3 Healthy and unhealthy relationships
5.4 Rights and responsibilities in relationships 
5.5 Consent matters


	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Identity based abuse
· Discrimination, racism, harassment, sexual harassment

	6.1 Understanding power
6.2 Power dynamics
6.3 Power to empower
6.4 Bullying behaviour 
6.5 Analysing bullying behaviour 
6.6 Upstander power







2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.


	Topic 4 – Trusted networks

	4.1 Understanding trust

1. Remind students about the second KS:CPC theme: ‘We can help ourselves to be safe by talking to people we trust’. Ask students what that means. 
2. Students work in pairs using a copy of the Activity resource: Placemat to discuss the meaning of trust as follows:
· In the centre of the placemat students write ‘Trust’
· In the other sections write Family, Friends and Acquaintances (eg teachers, sports coach, neighbours, shopkeeper).
3. Students record what trust would look like in the different categories, for example:
· Family – providing food, clothes, home, love
· Friends – sharing information, helping, support
· Acquaintances – helpful, answers questions, listens.
4. As a class, discuss the information and reinforce the importance of trust in our relationships with other people.
5. Brainstorm the common qualities of a trusted person such honest, reliable, respectful, listens, cares. Explain that deciding on whether someone can be trusted can be difficult but it’s important to remember that trust must be earned, must be reviewed and be reciprocal. Everyone should feel and be safe.
6. Ask students:
· who is responsible for caring for children?’ (Response should be: adults.) 
· What about when adults aren’t around? (Response should be: yourself.)
7. Explain that as children get older they gain more independence, meaning they are able to do more things by themselves and make more choices and decisions. This includes being able to recognise when something is wrong, what to do about it and who to tell.
8. Choose from the following activities:
a. Scenarios
· Provide students with a copy of the Activity resource: Trust, talk, take control and demonstrate the process for responding to the following scenario:
Stacey is a party with her friends Jimmy and Rosa when an adult asks if she likes dogs. Stacey says yes. The adult asks if Stacey would like to come to their car to see the dog. Stacey walks to the door and looks outside and asks which car it is. The adult says it’s around the corner and takes her hand. Stacey gets a creepy feeling and tries to pull her hand back. 
· Once students have completed the activity sheet, discuss their responses, and focus on the following:
· How Stacey would be feeling?
· Should Stacey trust the adult? Why or why not?
· Was it a safe situation? Why or why not?
· What strategies could Stacey use to feel safe?
· This activity can be repeated with other scenarios that focus on trust, feelings and warning signs and help seeking. 
b. Role-play 
In small groups, students plan and present a role play (RLS 11) that demonstrates seeking support from a trusted person for one of the following situations:
A young person…
· accidentally sees inappropriate images while online
· has an online friend request from someone unknown
· learns their friend is in an unsafe situation at home
· is approached by an unknown teenager or adult wanting directions while walking home. 
Ask students to consider: 
· Who is a trusted person that could help to in this situation?
· What might a young person actually say when seeking support from someone they trust?
· What response would a young person seeking support want? 
· What are the different ways of actually reporting to a trusted person?
9. Reinforce the importance of persistence in talking to a trusted adult  and to keep telling until someone listens and help is provided to keep them safe. 
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	4.2 Choosing trusted people

Under development

	




	4.3 Support services

1. Explain to students that there are a range of different people that can help when needed such as support services. Provide a range of suggestions that are available in your location.
2. For example, in Australia Kids Helpline is a valuable service for children and young people. Show the video What is Kids Helpline? (Kids Helpline) then discuss the key messages and the many ways Kids Helpline can help children when they need help and support.
3. Ask students:
· What could be some reasons for kids to call Kids Helpline? (Responses could be: Mum and Dad arguing, problems at school; friendship issues; bullying; angry or sad).
· When are they available to call? (Response: 24/7).
· How can you contact Kids Helpline? (Responses include: phone on 1800 55 1800 or online at kidshelpline.com.au).
4. In small groups, students access Kids Helpline website to investigate support and information available. Encourage students to include Kids Helpline on their own network.
5. In small groups, students research other support services in their location. In Australia this could include the police, Headspace and eSafety Commissioner.  
Students investigate:
· What types of situations can this service provide support for?
· How do they provide support?
· What are their contact details? (Phone number and website)
· When can they be contacted?
· Is this service confidential?
6. In small groups, students discuss:
· Why is it important to sometimes trust people even though you may not know them?
· What can someone do to make sure it is safe to talk to a person they don’t know?
· If someone speaks to a person they don’t know and they don’t help them, what should they do?
7. Reinforce the importance talking to a trusted adult if they are someone they know feels unsafe.


	




https://www.youtube.com/watch?v=bimSwKjINLM 
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	4.4 Trusted networks

1. Remind students about the importance of having people in their lives that they feel they can trust to talk to when they are feeling down, unsafe, unsure or just need to chat. This includes adults and could include friends and support services.
2. Explain the purpose of establishing a trusted network and how useful it can be if you need the information quickly. Students can use the trusted network they established in activity 1.3 Establishing a trusted network to build onto or develop a new network. 
3. Ensure that students understand they can change their network at any time. Discussions about a student's network should be done privately. Students can discuss their trusted network with their family if they feel comfortable in doing so.
4. Provide each student with the Activity resource: Lotus diagram (RLS 6). Students will be choosing categories to help them think about the people they can talk to in different situations or locations. An example Lotus diagram can be found in Appendix 10: Trust and networks. Ensure students can access online information if required, to help complete the diagram. The process is:
· in the centre of the diagram write ‘My network’ (or their name)
· in the 8 boxes around the centre box, write some relevant categories (not all boxes need to be filled) for example, family, school, friends, community, sports, support services, shops.
· In the 8 corresponding boxes write the categories again in the centre
· In the boxes around those categories, add relevant such as names, roles, and contact information.
5. Students consider whether people or services on their network are:
· accessible
· willing to listen
· willing to believe
· able to help explore options
· able to be trusted.
6. Ask students:
· ‘How would someone use their network?’ (Responses could be: talk in person, phone, email, text, online report.)  
· ‘What if a person on a trusted network breaks someone’s trust?’ (Response could be: reconsider whether they should be on the network; talk to someone else on the network; ask another trusted person’s advice.)
7. Explain that students should keep the network in a handy spot or create a digital copy for easy access for those that have devices.  
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	Topic 5 – Respectful relationships

	5.1 Understanding relationships

1. Brainstorm the meaning of relationships and discuss the different types. For example relationships are connections with other people and how they interact with each other; with types such as family, friends, partners/couples, professional, teacher/student, coach/player, online.
2. Students work in pairs or small groups and brainstorm a list of people in a relationship (15-20), for example:
· mother
· father
· brother
· sister
· cousin
· aunty
· uncle
· grandparent
· friend
· teacher.
3. Students create a WordSearch which can be done by hand or online using a program such as TheWordSearch. Once completed, students provide a copy (photocopy or print) to another pair or group who complete the WordSearch. 
4. Show students the video Positive relationships (RocketKids) then discuss key messages about:
· Positive relationships
· Makes you feel brighter and better
· Someone to share your joys and sorrows with
· Become a better friend with kindness, listen and communicate, be supportive.
5. Explain that we can you try different ways to help make our relationships more positive. However there are times when a relationship doesn’t have all those positive elements. Sometimes even though you might try to make the relationship more positive it doesn’t work. 
6. Ask students, ‘if someone is making a person feel really sad, scared or unsafe, what should they do?’ (Response should be: talk to a trusted adult or someone on their trusted network.) 


	















https://thewordsearch.com/ 


https://www.youtube.com/watch?v=ut7h-w1tEk8&t=56s 
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	5.2 Online friends

1. Explain to students that relationships are connections we have with other people, and this could be in person or online.
2. Ask students:
· What are some ways people interact with others online? (Responses could include: email, text messages, video chat, social media, gaming.)
· Can online friendships be positive and fun? (Response should be: yes)
· Do people sometimes act differently online than in person face to face? How and why? (Responses could include: they say what they want; don’t care if they hurt someone’s feelings; they can hide behind their device.) 
· What responsibilities do we all have when we are talking to people online? (Response should be: be respectful)
3. Further investigate the topic using Online friends and strangers (eSafety Commissioner) about Abigail who makes a friend online and questions their unusual behaviour. Show the presentation and work through the suggested questions from the lesson plan focussing on:
· Safe online communication
· Chatting to unknown people
· Accepting friend requests
· Sending personal images or videos to other people
· What to do if feeling upset or unsafe about something that happened online.
4. Discuss signs to look for with inappropriate, disrespectful or  unsafe online behaviours. Refer to Things to watch out for with online friends (eSafety Commissioner) for ideas.
5. To further explore the topic, students can create an X chart (RLS 17) that describes what respectful online relationships look, sound, feel and think like.
6. Close the session by discussing ways to report online abuse through local support services and trusted adults. 


	
Additional resource:
Being safe on the internet (Kids Helpline)









https://www.esafety.gov.au/educators/classroom-resources/online-friends-and-strangers 




https://www.esafety.gov.au/kids/I-want-help-with/things-to-watch-out-for-with-online-friends 
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	5.3 Healthy and unhealthy relationships

Under development

	



	5.4 Rights and responsibilities in relationships 

Under development


	

	5.5 Consent matters

1. Ask students, ‘if I asked someone for consent to borrow something or to do something, what response would I need to hear to be absolutely sure I know what to do next?’ (Response should be: yes or no.)
2. Show the video Consent and communication (AMAZE Org) then discuss the meaning of consent (in any situation). If sexual consent is mentioned, use your discretion.
3. Explain that everyone has rights and responsibilities in all relationships, with people we are very close to and people we don’t know.
4. Discuss different types of relationships such as a parent, community member, sibling, friend, community member, online friend, or stranger, and where they would exist on a relationships circle:
· people who are close to me
· people who are important to me
· people I know
· people I don’t know.
5. Use a values continuum (RLS 15) where one end of the room is ‘give consent’, the middle is ‘it depends’ and the other end is ‘deny consent’ (or use the thumbs up, thumbs down method) for the following task. .
6. Read each situation and person then ask students to move to the part of the room to indicate their decision. For example, Alex receives a request to join their social media account from a community member. 
7. Discuss each scenario using the table below as some conversation points.  

	Situation
	Person 
	Possible reasoning

	Alex receives a request to join their social media account from …
	Community member

	Deny: Alex only knows their name and not much else about them.

It depends: Alex should check with their parents or carers first.


	
	Friend

	Give consent: Alex could accept their friend because they know them really well.

It depends: Alex might want to check with their parents first or check with their friend to confirm it is really them.


	Taking photo of Diego and the person is a ….
	Stranger

	Deny: Diego doesn’t know the stranger or what they are going to do with the photo.

It depends: Diego should tell their parent and depending on the context, they can decide.

	
	Parent

	Give consent: Diego may agree as they want the photo taken.

It depends: Diego may give consent only if the parent doesn’t share it on their social media.

	Asking Sofia to share their password and the person is a ….
	Friend
 
	Deny: Sofia knows that passwords aren’t for sharing, even with friends.

It depends: Sofia may be happy to share the password for their home wifi access with their parent’s consent.

	
	Parent

	Give consent: Sofia may share her password with a parent in case she forgets or to check its security strength.

Deny: Sofia may choose not to share her passwords even with her parent. She knows that if she forgets it, she can reset it.

	Riley is sent a private chat by a…
	Parent

	Give consent: Riley knows it’s their parent and is comfortable replying to the private chat.

Deny: Riley might be suspicious about the contact as their parent may not usually contact them via this platform.

	
	Community member

	Deny: Riley may not engage or reply to the chat as they don’t really know the person very well.

It depends: Riley may check with their parent first before replying or not, depending on the content of the chat.



8. Reinforce the rules about asking, giving or denying consent and that people can change their minds at any time. If students have issues with someone not listening to their denial for consent, they should talk to a trusted adult.

	  



https://www.youtube.com/watch?v=1wOqcU79Rh8 
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	Topic 6 – Power in relationships

	6.1 Understanding power

1. In small groups students brainstorm ideas to complete the sentence stem, “ Power is……’ . Students share their ideas with the class. 
2. Show the video Fundación Ian (Corot Ian) which is based on a true story about a young person with a disability who wants to play with their classmates, however, some children in the playground use their social power to isolate and exclude them. Ian uses persistence and resilience to overcome barriers, while the other children eventually show empathy and compassion.
3. Students discuss the use of power by Ian and the other characters, both positive and negative. Ask question such as:
· What did you notice about the use of power of in the playground? Focus on the social power. 
· How did the children choose to use their power?  
· Why might children make different choices about how they use their power?
· How might power imbalances impact on how people feel and their relationships? 
· What message might the filmmaker want their audience to understand by Ian’s story?
4. Encourage students to share their thoughts about power imbalances. Reinforce key messages:
· if someone chooses to use power in a way that respects the rights of others, it is using power in a positive way.
· if someone chooses to use power in a way that disrespects the rights of others, it is an abuse of power.
5. Share the following definition of power - Power is the ability or capacity to do something or to influence or control others or a situation. 
6. Ask students to reflect on the definition they created in their groups’ ‘Power is ….’ statement from the beginning of the session. Allow time for students to add to their statement then share back with the class. 
7. Discuss the key messages from the video and from the definition about how power dynamics can influence people and situations in a positive or negative way.  Reinforce the importance of respect in all relationships and talking to trusted people when needed.


	



https://www.youtube.com/watch?v=6dLEO8mwYWQ
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	6.2 Power dynamics

1. Ask students:
· What does power imbalance mean? (Response could be: state of unequal power distribution and authority, control or influence between people)
· What does power dynamics mean? (Response could be: complex interactions, relationships and strategies used to influence or control.
2. Brainstorm different types of relationships where there may be an imbalance of power. For example:
· parent-child
· teacher-student
· coach-athlete
· pilot-passenger
· shop owner-customer
· doctor-patient
· police officer-member of the public.
3. Ask students:
· Why might there be a power imbalance in these relationships? (Responses could include: age (adult – child); experience; expertise; role; responsibility; authority; social status; safety.)
· Could the power imbalance be positive or negative? Why? (Responses should focus on the variables and not just assume that all power imbalances mean absolute trust.)
4. Explain to students that sometimes it is difficult to determine the power dynamics in different relationships and situations. 
5. In small groups, students use the Activity Resource: Power cards and Activity resource: Chart for power cards, to examine a range of power situations.
· Each group receives a set of cards.  The power cards are placed face down in a pile in the middle of the group. Students take turns to choose a card, identify the power used in the situation, and decide if the power was used in a positive way or in an abusive way.
· The card is placed onto the accompanying chart, either on the P (positive use of power) or the A (abuse of power). Alternatively, this could be completed using a values continuum (RLS 15).
· Note and discuss reasons when students are unsure where to place a card or if different groups make different choices.
6. Discuss responses to each situation, based on the questions:
· How did you choose whether a situation was positive use of power or abuse of power? (Responses could include: whether someone was taking advantage of someone else or if someone was hurt)
· Were there some situations that the group could not agree on? Why? (Responses could include: different values; different perspectives; various uses of power.)
· What might the effect be on someone if they frequently experienced these situations from someone more powerful? (Responses could include: they may become depressed, lose confidence, withdraw into themselves, believe that they deserve it, believe that they have no power, become very sensitive, become disruptive, become aggressive to those they perceive as weaker than themselves.)
7. Ensure students understand the importance of talking to a trusted adult if feeling unsafe or unsafe.
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	6.3 Power to empower

1. Discuss how power can be used in relationships, such as between siblings, educator and student, and parent or carer and child. Include examples of positive use of power and abuse of power. Examples include:
· Positive use of power: Giving compliments; helping to achieve goals; offering support when needed; using positive communication.
· Abuse of power: Put downs; restricting access to certain things (eg phone, money); abusive comments; controlling behaviour.
2. In pairs, students design a media campaign using slogans, popular songs and graphics to encourage the positive use of power in relationships. 
3. Encourage students to look at current media campaigns for ideas, for example:
· Youth empowerment 
· Childrens’ play 
· Anti-bullying
· Environmental 
· Healthy eating.
4. Presentations could be displayed as artwork, digital posters, slideshows, video, drama or musical performance.
5. Students could present their campaigns to a wider audience, such as the whole school or the community.
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	6.4 Bullying behaviour 

1. Ask students:
· What does fair and unfair mean? (Responses could include: fair means everyone is treated in an equal way with an equal outcome; unfair means someone is treated differently and not equally so they are disadvantaged.)
· What about bullying behaviour. What does that mean? (Responses could include: bullying is when someone tries to make you feel bad over and over. It can be aggressive and mean; repeated in an ongoing way; and have a power imbalance.)
2. In pairs or small groups, students complete the Activity resource: X chart (RLS 17) to identify the characteristics of bullying behaviour. What is looks, feels, sounds and thinks like. Provide an example to get started such as: bullying looks like hitting, feels being scared, sounds like threats, thinks like power over others.
3. Share responses as a class and allow groups to add to their X charts.
4. Discuss students’ responses using the following questions:
· Do you think everyone is capable of bullying behaviour?
· What are the most frequent excuses for bullying behaviour?
· How can these excuses be challenged?
· Why is it that many people who are bullied do not tell? What help might the person who was bullied need?
· What help might the person who bullied need?
5. Focus on productive ways to actively address bullying behaviours by asking students, ‘what are some ways people could work towards stopping bullying behaviour’:
· in classrooms
· in schools
· in the community
· online
6. Show the video Our special superpower (Bullying. No Way!) then discuss the ways we can work together to support others by being and upstander. An upstander is someone who acts against bullying behaviour to support the person who is bullied. A bystander is a person who sees or knows about someone being bullied but doesn’t take action.
7. Discuss the question, ‘what impact might bullying have on the person who is  bullied, the person who bullied, the bystanders and upstanders?’ Consider all aspects of people’s lives, such as:
· relationships
· goals and aspirations
· education and careers
· interests.
8. Develop a chart such as the one below and discuss.

	Person who bullied
	Person who is bullied
	Bystander
	Upstander

	Difficulty developing  positive relationships with others
	Fails to trust
	Feels guilty
	Feels brave

	Develops criminal behaviour
	Doesn’t want to attend school
	Takes part in the bullying behaviour
	Feels proud

	
	May show bullying behaviour
	Loses confidence in school
	May be nervous of retribution



9. Discuss the chart and end the session by focussing on everyone’s right to be safe and to be respected. Remind students that if they feel their rights aren’t being respected and they feel unsafe, to talk to a trusted adult.

	From:  MY p61
























https://www.youtube.com/watch?v=5QQbiwNvzYU 
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	6.5 Upstander power 

1. Ask students to Think-Pair-Share (RLS 14) the difference between a bystander and an upstander. Record student thinking.            
A bystander is a witness who sees or knows about bullying happening to someone else.
An upstander is someone who witnesses bullying taking place and takes a form of action to try and stop it.
2. Ask students to determine qualities an upstander may demonstrate and the possible implications for addressing bullying behaviour. For example:
· Courageous - Telling a friend who is bullying to stop is hard and they may be annoyed but it is wrong, unfair and unsafe for the person being bullied. Being silent about witnessing bullying can make the person feel guilty  and  the bullying may continue. The friend will also receive help to change their behaviour.
· Action-oriented - Doing something that does not support the bullying behaviour can be a small intervention with big results. –Hearing the words ‘that’s bullying’ - can cause others to recognize the problem as well.
· Assertive - Telling a friend how their behaviour makes you feel and how it affects others requires being able to use your voice.
· Compassionate - They recognize when someone is hurt and take steps to help.
· Leader - Upstanders are leaders in their social group, helping others to recognize ways to get along and be supportive to others.
3. Watch video Bullying: How to safely help someone (AMAZE Org). 
4. Brainstorm different ways upstanders could safely support someone. Examples include:
· Be a buddy, ask them if they are ok. Let them know you are there for them.
· Shift the focus. Interrupt the bullying situation. You could divert the attention of the person doing bullying or ask the person being bullied if they would like to  do something with you.
· Speak out, if safe, and tell the person using the bullying behaviour it is not ok and to leave them alone.
· Leave the situation and then act. Let the person using the bullying behaviour it is not OK.  
· Support the person being bullied to get help from a trusted adult.
· Report the bullying to a trusted teacher, school counsellor or parent.
5. Ensure students understand that being an upstander involves a level of risk and they should assess all situations to determine the best and safest way to support someone. Bullying situations should be reported to a trusted adult. 

	From:  


















https://www.youtube.com/watch?v=LnQ1MdP-Qxc 


Additional resources:
How to be an Upstander (ReachOut)
5 reasons to be an upstander (ReachOut).
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	6.6 Analysing bullying behaviour

Under development

	From:  









3. Any other comments

 Click or tap here to enter text.
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