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Draft activities paper #1.3 –  Years 3 to 4
Items covered in this paper

1. Overview and framework
2. Proposed content progression
3. Proposed activities for Focus Area 1 – The right to be safe
4. Any other comments



1. Overview and framework

Overview
The Keeping Safe: Child Protection Curriculum (KS:CPC) Review will ensure the curriculum remains contemporary, world leading and evidence-based. 
This paper provides the draft version 3 Rationale and Aims that were updated to highlight the shared responsibility for the protection of children and young people. It also provides the new framework graphic and the proposed content progression for Focus Area 1. We seek your feedback on a selection of activities that have been updated or added.

KS:CPC Rationale
All children have the fundamental right to be safe – to learn, play, grow, live safely, be supported and valued, in accordance with the United Nations Convention on the Rights of the Child. 

Keeping all children safe is a global challenge with millions of children subjected to abuse, neglect, violence and other rights violations each year. Child abuse reaches all parts of society across economic and social circumstances, culture, religion or ethnicity and has both immediate and long-term consequences. 

Research indicates that most child abuse and neglect is perpetrated by someone known to the child or their family. Furthermore, survivors of abuse often say they didn’t know what abuse was, that the behaviour was wrong, what to do about it, and that people didn’t listen. Education is paramount.

Promoting the safety and wellbeing of all children and young people is a shared societal responsibility. Families, communities, governments, business, and services all play a role in protecting children and young people.  While safeguarding policies and practices support organisations to respond to harmful or unsafe situations; child protection education empowers children.

Education must support children’s self-efficacy and agency to advocate for their right to be safe. Children need the knowledge, skills and understanding to develop respectful relationships, recognise and report abuse, and apply strategies to support their safety and wellbeing. This is at the core of the Keeping Safe: Child Protection Curriculum.

KS:CPC Aims
All children and young people in developmentally appropriate ways can:
1. Understand they have the right to be safe
2. Recognise abuse and unsafe situations
3. Apply knowledge, skills and understanding to be safe 
4. Seek support for themselves or others








Framework
	A new visual representation of the curriculum’s framework will demonstrate:

1. the core reason why we use the KS:CPC
The KS:CPC is premised on the core belief that all children have the right to be safe, in accordance with the United Nations Convention on the Rights of the Child.

2. the essential knowledge, skills and understanding that children need to learn
To support their rights, children must learn how to:
· Recognise abuse and unsafe situations
· Develop and apply strategies to be safe
· Seek support and report

3. how the curriculum is organised and implemented
The curriculum is organised into four Focus Areas that build on a child’s understanding in a holistic, sequential, and developmentally appropriate way. 
The Focus Areas contain learning activities for teachers to use with children and young people, to build knowledge, skills and understanding across a variety of contexts.
· Focus Area 1: The right to be safe
· Focus Area 2: Relationships
· Focus Area 3: Recognising and reporting abuse
· Focus Area 4: Protective strategies

	[image: ]



	Your comments on the Rationale, Aims and Framework
Click or tap here to enter text.






2. Proposed content progression 

Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition (previous location in brackets). The ‘Content’ column is to assist with the consultation process and will not appear in the curriculum documents. Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Content (at an age and developmentally appropriate level)
	Activities – Years 3 to 4

	FA1 – The right to be safe

	Keeping safe

	· Setting group norms for safe learning
· Establishing networks
· Trusted people
	· 1.1 Group norms, networks and themes (NEW)

	
	Rights and responsibilities

	· Understanding rights and responsibilities
· UN Convention on the Rights of the Child
· Human Rights
· Personal space and boundaries
· Identity 
· Gender stereotypes
	· 2.1 Rights and responsibilities (FA2-1.1)
· 2.2 Rights for everyone (FA2-1.2)
· 2.3 Body awareness/personal space (NEW)
· 2.4 Exploring the meaning of private (FA3-1.2)
· 2.5 Identity web (FA2-2.1)
· 2.6 Gender stereotypes (FA2-2.2)

	
	Safe and unsafe

	· Feelings
· Recognising feelings as warning signs
· Safe and unsafe situations
· Defining and assessing risks and risk-taking
· Online risks, image sharing, online safety and laws
· Risk mitigation, what makes something safer
	· 3.1 Exploring different types of feelings (FA1-2.3)
· 3.2 Feelings of characters (NEW)
· 3.3 Shame (FA1-ASM)
· 3.4 Warning signs: physical indicators (FA1-2.1)
· 3.5 Identifying warning signs (FA1-2.2)
· 3.6 Safety and protection (NEW)
· 3.7 Identifying safe places
· 3.8 Thinking about unsafe behaviour (FA2-2.3)
· 3.9 Online communication (NEW)
· 3.10 Online games and media classifications (NEW)
· 3.11 A timeline of independence (FA1-ASM)
· 3.12 Identifying risks and assessing risks (FA1-3.3)
· 3.13 Online risks: what was that?






3. Proposed activities for Focus Area 1 – The right to be safe
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.

	Topic 1 – Keeping safe

	1.1 Group norms, networks and themes (NEW)

Under development

	



	Topic 2 – Rights and responsibilities

	2.1 Rights and responsibilities 
1. Show the first KS:CPC theme: ‘We all have the right to be safe’ and ask students what it means to them?
2. Ask: ‘What does it mean to have rights?’ Students at this age are likely to talk about ‘rights’ in terms of right and wrong or rules. We can use the word ‘need’ to replace ‘rights’ and say ‘What do children and young people need?’
3. In pairs or small groups ask students to discuss what children and young people need and record responses on one half of a large chart, under the heading ‘Rights’.
4. Ask the question: ‘If we all have the right to be safe, what can we do to help ourselves and others to be safe?’ This is called ‘responsibility’.
5. On the other half of the large sheet, write the heading ‘Responsibility’.
6. Students write a corresponding responsibility to each right identified. Initially, this may be a difficult concept and may require modelled responses.
7. Create a list of rights and responsibilities as a class, using ideas from each group.
8. Reinforce that although children and young people have both rights and responsibilities and can use skills and strategies to help keep themselves and others safe, it is an adult’s responsibility to protect children. If a child or young person does not feel safe or does not feel like their rights are being respected and/or protected, then they must talk to a trusted adult.

	From: Focus Area 2 – 1.1


	Your comments
Click or tap here to enter text.




	2.2 Rights for everyone 
1. Article 1 of the Universal Declaration of Human Rights (UDHR) includes the sentence: All human beings are born free and equal in dignity and rights. Begin the activity by asking students what does this mean? Consider adapting the text so that it is accessible to and understood by students, for example: ‘All human beings are born free and equal’.
2. Read the book We are all born free: The Universal Declaration of Human Rights in Pictures (Amnesty International) which includes an illustration for each of the 30 UDHR articles. 
The video Everybody – We are all born free (Amnesty International) can be used to support the book or as an alternative.
3. Ask students ‘Why do these rights exist?’
4. As a class, use a mind map to summarise students’ understanding of the UDHR from the book or video, using ‘Human Rights’, ‘Rights for everyone’ or ‘All human beings are born free and equal’ as the starting point for the mind map.
5. Students individually choose and visually represent one aspect that resonates with them from the class mind map.
6. Allow the opportunity for students to present their visual representations to the whole class, explaining what they chose and how they have demonstrated it. Consider presenting the visual representations to the school or community through a presentation or combining students’ work into a class book.
7. Provide opportunities for students to discuss what they would do if their rights were compromised, or they felt unsafe. Remind students about talking to a trusted adult, someone on their network or a support service.

	From: Focus Area 2 – 1.2





Next to # 2
We are all born free (2015) Amnesty International, Quarto UK
Everybody - We are all born free - YouTube

Next to We are all born free
2.2 Scrutinise We are all born free to ensure the images are suitable for the student cohort considering safety and inclusion.



	Your comments
Click or tap here to enter text.




	2.3 Body awareness/personal space

Under development

	

	2.4 Exploring the meaning of private
1. Brainstorm the meaning of ‘public’ and ‘private’ and examples of each.
2. Use dictionaries or internet research to form a definition appropriate to the level and context of students. The Macquarie dictionary states:
· private [adjective] 1. belonging to some particular person or persons; belonging to oneself; being one’s own: private property
· public [adjective] 3. open to all the people: a public meeting; 6. open to the view or knowledge of all; existing, done, etc, in public: the fact became public.
3. Students brainstorm (RLS 10) a list of public and private objects, things, or places. Use a table such as the one below to record responses:
[image: ]
4. Inform students that personal information about themselves (such as names, photographs, addresses and telephone numbers) is also private and should not be made public or shared with people they don’t know, unless there is a reason to do so. If ‘our bodies’ or ‘body parts’ are identified, they must be placed in the private column – reinforcing that our whole body is private.
5. Discuss the following questions:
· Why is it important to keep personal information private? (Responses could include: people may find out private contact details and send inappropriate things; people might pressure others to be their friend or join clubs or groups; people might steal personal information and use it inappropriately.)
· In what situations might somebody need to be careful about giving other people their personal information? (Responses could include: when talking to someone they don’t know; on the phone when parents/carers are not at home; when communicating by email, SMS, social media or other public communication systems.)
· What can someone do if they feel that their privacy has not been respected? (Responses could in include: talk to an adult; talk to someone on their trusted network.)

	From: PY Focus Area 3 – 1.2


	Your comments
Click or tap here to enter text.




	2.5 Identity web
1. Revisit the first KS:CPC theme: ‘We all have the right to be safe’. 
Reinforce that our rights include the right to identity, to feel safe, and to have our identity respected.
2. Students develop their own identity web, using Activity resource 13: Identity web.
3. Students may consider things that affect their identity and why they are important to them, such as:
· where they are from
· values and beliefs
· favourite things
· food
· language
· family and people are important to them
· community
· Elders
· country
· like/dislikes
· positive characteristics
· what they are good at
· goals and ambitions
· safe places.
4. Remind students that there may be some information they might not want to share with others (eg a family nickname).
5. Use Welcome to Shelly Beach, Port Lincoln as an example to help students with ideas of what to include.
6. As an alternative to the Identity web, consider using an online word cloud generator such as WordClouds.com.
7. Invite students to share their identity webs with the class through display, a gallery walk or pair swaps (RLS 1). Alternatively, students can choose one aspect of their identity web with a partner, small group, or the class.
8. Ask students what they could do if they or someone they know was treated unfairly due to their identity or their choices. (Responses could include: challenge the behaviour if safe to do so;  talk to a trusted adult; talk to someone on their trusted network.)

	From: Focus Area 2 – 2.1


http://kscpc.2.vu/Y3-5_Act06 

















Welcome to Shelly Beach - YouTube
https://www.wordclouds.com/


	Your comments
Click or tap here to enter text.




	2.6 Gender stereotypes
1. Find appropriate resources to analyse gender stereotypes (such as colours, activities, behaviours, and clothing). Examples can be found in:
· birthday cards
· books, fairy tales or stories
· catalogues for clothing, toys, etc.
2. Explore the concept of gender stereotypes using the examples from above, by asking questions such as:
· How can you tell who the example is designed for?
· Do the examples represent all children and young people?
· Are these messages true for what all children and young people like? (Response could be: We are all different and make choices about our interests).
· Is it OK not to like certain things, even if other children and young people do?
3. What influence does the media (eg TV, movies, advertising, social media) have on children and young people in regards to stereotypes? (eg behaviour; purchases; eating habits; fashion; sport.)
4. Use a story (RLS 14) that challenges traditional gender roles and stereotypes. Consider books from the following lists:
· Promoting gender equality and challenging gender stereotypes: Children’s picture books
· 8 kids' books to challenge gender stereotypes.
5. Revisit the responses for unfair treatment and talking to a trusted adult or someone on the trusted network.


	From: Focus Area 2 – 2.2

2.6 Emphasise to students that the intent of the activity is to analyse existing stereotypes. As an educator it is important to challenge stereotypes and not to reinforce them.









childrens-picture-books-promoting-gender-equality-challenging-gender-stereoypes-booklist-full.pdf (monash.vic.gov.au)

8 kids' books to challenge gender stereotypes | Because Why


	Your comments
Click or tap here to enter text.






	Topic 3 – Safe and unsafe

	3.1 Exploring different types of feelings 
1. Review a definition of feelings:
‘A feeling is our emotional state, or our reaction to something. Feelings are important because they help us to manage different situations and look after ourselves. Feelings and emotions are about our minds but we might also experience them in our bodies.’
It's important to understand that feelings are not inherently good or bad. They are simply experiences that we have in response to different situations and people can have different feelings about the same situation and that’s OK.
2. Using a resource such as feelings cards, picture cards or picture books, brainstorm (RLS 10) different feelings words. Students can work in small groups to identify feelings from the ‘feelings and picture cards’ and record these on strips of paper to add to the class collection.
3. As a group, categorise these feelings words into ‘comfortable’ and ‘uncomfortable’ feelings. At times, some of the feelings may exist in both categories as the situation or circumstances may determine if the feeling was experienced as a comfortable feeling or uncomfortable feeling. For example, excitement may be comfortable but if a young person is extremely excited, they may feel out of control in their body and classify it as an uncomfortable feeling. If this occurs, list the feeling in both categories.
4. Reinforce that it's OK to have different feelings, and it's important to talk to someone we trust if we feel overwhelmed or confused by our feelings. Talking to someone can help us to be safe and understand our feelings better.

	From: Focus Area 1 – 2.3




	Your comments
Click or tap here to enter text.




	3.2 Feelings of characters
1. Read Koala Lou and reflect on the following questions:
2. What feelings might Koala Lou have experienced:
· when Koala Lou’s mother would smile and say ‘Koala Lou, I DO love you!’ when she stretched in the early morning sun, or climbed a gum-tree, or bravely went down the track all by herself? (Responses could include: loved, cared for, happy, content, calm, joyful, pleased)
· when Koala Lou’s brothers and sisters arrived, and Koala Lou’s mother didn’t have time to tell her that she loved her? (Responses could include: sad, lonely, abandoned, annoyed, jealous, confused, gloomy, envious, hurt.)
· once Koala Lou had made a plan? (Responses could include: determined, energetic, excited, hopeful, glad, keen.)
· when Koala Lou was in training? (Responses could include: determined, excited, exhausted, energetic, tense, obsessed. )
· before her race? (Responses could include: brave, determined, calm, daring, capable, nervous, competitive.)
· after the race? (Responses could include: confused, sad, crushed, left out, terrible, loved, peaceful, calm, happy, proud.)
3. Feelings are important warning signs that assist people to know if they need help. Ask students ‘What do you think Koala Lou should have done if she had realised that she felt lonely and sad when her mother was too busy with the other koalas?’ (Responses could include: talked to her mother about how she was feeling; talked to another trusted adult like her teacher or a grandparent, aunty or uncle; talked to a koala equivalent support service such as Kids Helpline (Australia).

	New activity

Next to #1
Fox M (1988) Koala Lou, Penguin Books Australia, Victoria


	Your comments
Click or tap here to enter text.




	3.3 Shame
1. In small groups, students use Activity resource 4: X chart (RLS 4) to discuss what shame or ‘shame job’:
· looks like. (Responses could include: withdrawn, small, hidden.)
· feels like? (Responses could include: unhappy, embarrassed, angry, sad.)
· sounds like. (Responses could include: quiet, laughter, silent.)
· thinks like. (Responses could include: I’m wrong; what lesson is learnt?; confused.)
2. Share responses as a class. Discuss why people may feel shame and
whether it’s a good thing or a bad thing.
3. Brainstorm (RLS 10) as a class or in small groups examples of someone experiencing shame, such as someone receiving an award at assembly or being congratulated in front of their peers for doing well in a test.
4. Ask: ‘What are potential positives of someone feeling shame?’ (Responses could include: to learn; an opportunity to reflect; to be taught humility; to be disciplined; to be taught respect).
5. Ask: ‘What are potential negatives of someone feeling shame?’ (Responses could include: they feel bad; they are scared/worried that other people will treat them negatively; they are reluctant to be involved or have a go; difficulty focusing on their learning.)
6. How can we help each other to not feel shame in a situation where it may be limiting, such as being involved at school or not participating in the community? (Responses could include: support each other to try; have a go and learn from mistakes; ask for help.)

	From Aboriginal resource FA 1 page 41 

Aboriginal resource
Shame and ‘shame job’ can have different meanings in different communities and families. Consult with Aboriginal support workers and/or
community Elders for further information.

	Your comments
Click or tap here to enter text.




	3.4 Warning signs: physical indicators 
1. Explain to students that if someone is in an unsafe situation, their body may react to let them know it feels unsafe. These are called warning signs. If people pay attention to their warning signs, it can help them to keep themselves safe. 
2. Ask: ‘If someone was in an unsafe situation, what warning signs might they experience?’ To assist the brainstorm, use examples of situations or events within the community context (eg bushfire, car accident or lost child). Record the brainstorm on the board or a large piece of paper:
· physical indicators (Responses could include: racing heart; feeling hot or cold; shaking; jelly legs; a heavy feeling in their tummy or butterflies; tense; balled up fists; sweaty palms; can’t think; feeling frozen; wanting to flee; soiling their pants; feeling sick.)
· emotional indicators (Responses could include: nervous; scared; worried; afraid; confused; helpless; insecure; numb; panicked; petrified; terrified; tense; sad; threatened; trapped; uneasy.) 
3. Explain that we can sort warning signs into physical indicators (or body messages) and emotional indicators (or feelings).
4. Distribute copies of Activity resource 14: Body outline. 
5. Ask students to write or draw physical indicators inside the body outline and emotional indicators or feelings words outside the body. Students can use the brainstorm as a starting point.
6. Once the students have several warning signs recorded, ask them to share with at least 3 others in the class.
7. To deepen the learning, use questions such as:
· Do we all have the same warning signs? (Responses could include: no, there are some common warning signs but we are all unique individuals.)
· Do our warning signs change? Why? (Responses could include: warning signs may change as we grow up, eg “I used to be scared of the dark but I’m not anymore.”; warning signs may change due to desensitisation, eg “I used to be really scared when… but I’m not anymore because…)
· Are there any warning signs you might feel when communicating with someone online? 
· What if people don’t have warning signs and they are in an unsafe situation? How would they know they were unsafe? (Responses could include: look or take notice of other people’s warning signs; someone may tell them it’s unsafe; a siren or alarm to let everyone know it is not safe;a sign or symbol indicating it is not safe (eg flags at the beach or a road sign). 
8. The examples in the final question above are all examples of external warning signs. Ask students to go back to their body outline and record external warning signs that might tell someone they are unsafe (Responses could include: smoke alarm; emergency vehicle sirens; flags at the beach; road works signs; construction signs; other people running or screaming; situations I know that are unsafe, eg being alone on the street at night or being touched in a sexual way.)
9. Reinforce that warning signs are important and may help people to recognise potential threats or unsafe situations. If anyone is worried or overwhelmed by warning signs, they can help themselves to be safe by talking to someone they trust.

	From: Focus Area 1 – 2.1

3.4 Using the term ‘body messages’ to describe physical indicators may be more developmentally appropriate. Carefully consider the use of recent local community events that may cause distress or trauma to students. Not all students experience warning signs. Students with sensory disabilities or who have been neglected or traumatised by abuse, war or domestic violence may be desensitised to warning signs.

Warning signs are the external signs, body messages and feelings that help people to recognise a situation where they may be at risk of harm. Students frequently confuse feelings with physical responses of the body. Persist in supporting students to understand the difference.

Next to #4
http://kscpc.2.vu/R-2_Act03


	Your comments
Click or tap here to enter text.




	3.5 Identifying warning signs 
1. Select scenes from popular movies or TV shows such as Mr Bean – The curse of Mr Bean (Act 1: The Swimming Pool) to explore different types of warning signs. Consider muting the audio to eliminate the laughter.
2. Ask students to focus on Mr Bean and then ask questions such as:
· What might Mr Bean’s warning signs be? (Responses could include: body language; facial expression; external signs)
· Would everybody have the same warning signs in the same situation? (Response: warning signs may be different for everyone)
3. Alternatively, use a suitable book or excerpts from a novel to explore the warning signs of characters , for example:
· In the book The BFG by Roald Dahl, Sophie ducks under the curtains during the middle of the night and sees the BFG; Sophie is snatched from her bed. 
· The pursuit by the Cat in The Cat in the Hat by Dr. Seuss, The children were warned by their fish that the Cat in the Hat should not be about when their mother was out. 
4. Reinforce that if anyone is worried or overwhelmed by warning signs, they can help themselves to be safe by talking to a trusted adult.

	From: Focus Area 1 – 2.2

At the Swimming Pool | Mr. Bean Official - YouTube






Dahl, R (1999) The BFG, Penguin Books Ltd
Davies, J (1990) The Curse of Mr Bean, DVD, Tiger Television, G Rating


	Your comments
Click or tap here to enter text.




	3.6 Safety and protection
1. Display ‘Theme 1: We all have the right to be safe’. 
2. Ask students ‘ What do think the right to be safe means?’
3. Show a video or picture of showing safety equipment being used in an activity such as skateboarding or riding a bike.
4. Ask students:
· How does the video relate to the right to be safe? 
· How does the skateboarder or cyclist keep themselves safe? 
5. Explain to students that everyone has a responsibility to keep themselves and others safe when playing sports and doing activities with increased risk of physical harm. Ensure students understand the terms ‘protection’ and ‘protective’. 
6. Develop a Lotus diagram (RLS 6) to brainstorm protective items required for different activities or situations. Alternatively, students may record protective items in various ways, such as by drawing or collecting symbols and magazine pictures.
7. Provide examples of protective items such as:
· bicycle helmet
· eye shield
· kitchen mitt/potholder
· sunscreen
· sports kneepads
· mouthguards
· umbrella
· earmuffs
· life jacket
· smoke alarm
· online security packages.
8. Ask students:
· What do these things have in common?
· How does each item protect a person from harm?
· What might happen if someone didn’t use the item?
9. Ask students to:
· think of ways young people can help to protect and keep themselves and others safe, inside and outside of school. 
· record their ideas on sticky notes and place on a poster titled ‘Ideas for keeping ourselves safe.’

	New activity


	Your comments
Click or tap here to enter text.




	3.7 Identifying safe places 

Under development

	

	3.8 Thinking about unsafe behaviour 

Under development

	

	3.9 Online communication
1. Brainstorm (RLS 10) different online communication platforms children and young people may be using.
2. Watch the video Keeping Games Fun and Friendly (Common Sense Education).
3. Ask students:
· What do you notice about the social interaction and online communication between the characters?
·  What positive online communication did you notice between the people playing the video game?
· What negative online communication did you notice between the people playing the video game?
· What recommendations may help support young people to make safe decisions online? 
4. Reinforce safe online communication by using the following resources:
· Share Jumper: Digital Passport (Common Sense Education) 
· Band Runner (CEOP Education) 

	New activity

Keeping Games Fun and Friendly | Common Sense Education





Share Jumper | Digital Passport™ by Common Sense Education
8-10s | CEOP Education (thinkuknow.co.uk)


	Your comments
Click or tap here to enter text.




	3.10 Online games and media classifications
1. Brainstorm different online games and apps that children and young people may play. 
2. Ask students to work in small groups to classify the games as being safe or unsafe to play. Consider developing a criteria to help them determine their decisions, for example appropriate language; strong or offensive language; upsetting or confusing themes; violent;, inappropriate for children. 
3. Research the media classification for each game. For Australia, use Classification Title | Australian Classification or find information for your location.
4. Explain that by law, films, computer games and certain publications must be classified before being made available to the public. The classification ratings help people to make informed choices about what is appropriate for children and young people to watch, play, and read. 
5. Remind students to talk to trusted adult if they are concerned or worried about the online material they or their friends may access through online games. 

	New activity




Classification Title | Australian Classification



	Your comments
Click or tap here to enter text.




	3.11 A timeline of independence
1. Students use a dictionary to explore the meaning of dependence and independence, then discuss..
2. Explain that as children grow older, they begin to become more independent andcan do more things for themselves and by themselves. There are things that students are able to do now and things they are allowed to do that they couldn’t do when they were younger.
· Create a class timeline from ages birth to 12 years old, or use Activity resource 15: Timeline of independence on which students place the examples from Activity resource 16: Timeline of independence (examples) . 
3. Introduce the term ‘risk’ and define as a class. Brainstorm (RLS 10) examples of acceptable risks such as learning new skills.
4. Compare and discuss the responses of students of different ages. Be aware of responses across different families and cultural backgrounds, emphasising that it is OK for different groups and families to have different rules and expectations within the shared context of the law.

	From PY FA 1 page 45 
Aboriginal resource page 47



http://tiny.cc/AbSM_Act13

http://tiny.cc/AbSM_Act14 



	Your comments
Click or tap here to enter text.




	3.12 Identifying risks and assessing risks
1. As a class, brainstorm (RLS 10) situations where someone would need to assess the risks, identify any warning signs, and think about how they can keep safe? For example:
· at the shopping centre
· at the local park
· at the end of sports practice
· at a friend’s birthday party
· walking home from school
· gaming and chatting online. 
2. Use the above situations to create scenarios where students need to consider their safety and assess risk. Use the following as a model:
Scenario: At the local park
WHO? Parents/carers are present in the park.
WHAT? Play areas have equipment which is safe to use. Paths and seats are placed so people can view play areas.
HOW? The child is with trusted adults.
WHERE? There are isolated areas in the park, including the toilets.
WHEN? The child is in the park during the day.
3. Ask students to rate the level of safety of each aspect of the scenarios as either:
· low risk
· possible risk
· very risky.
4. This could be recorded on a grid, using the ‘thumbs up’ strategy (RLS 8a):
· thumbs up—low risk
· thumbs horizontal—possible risk
· thumbs down—very risky.
5. Remind students that, although most places in their community are safe, risks are higher when they are alone or without a trusted adult.
6. Ask students: ‘If a situation is unsafe, what could someone do to make it safer?’ (Response could include: be with a trusted adult or with a group of responsible peers.)

	From: PY FA1 Activity 3.3

	Your comments
Click or tap here to enter text.




	3.13 Online risks: what was that?

Under development

	







4. Any other comments

 Click or tap here to enter text.
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