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1. Proposed content progression 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Year 11 to 12

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Trust in relationships
4.2 Trusted behaviours
4.3 Support services
4.4 Networks

	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Valuing relationships
5.2 Respectful and disrespectful relationships
5.3 Intimate relationships
5.4 Abusive relationships
5.5 Sexual consent


	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Discrimination, racism, harassment, sexual harassment
· Equal opportunities

	6.1 Power and privilege
6.2 Positive use or abuse of power
6.3 Power and the law
6.4 Psychological pressure and manipulation
6.5 Discrimination
6.6 Sexual harassment







2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.


	Topic 4 – Trusted networks

	4.1 Trust in relationships

1. Explain to students that trusting people can take time and there are some common qualities to look for. Brainstorm some of these qualities, for example:
•	reliable
•	honest
•	respectful
•	credible
•	loyal
•	consistent
•	safe.
2. Trust in family, friends, partners and people may look different depending on the type of relationship. However, the qualities you look for in a trusted person should be the same.  
3. Show the video Simon Sinek on how to establish trust when building relationships (Capture Your Flag) then discuss some of the key messages.
4. Students work in small groups to complete the Activity resource: 12 ways to build trust. Students discuss and record how to build trust for each indicator. For example, be true to your word – honour your commitments and don’t make promises you can’t keep. For more information, refer to 10 ways to build trust in a relationship: 12 ways to build trust (PositivePsychology.com).
5. Discuss the findings as a class then ask students:
· What if someone doesn’t have all those qualities? (Responses should include: not everyone is perfect; we are all different; depends what it is.)
· What if someone breaks a person’s trust, for example they lie? (Responses should include: depends on the lie; depends on how serious it is and the implications; depends on whether they own up to it and apologise.)
· What if someone breaks a person’s trust by physically hurting them, violent threats, or touching them inappropriately without their consent? (Responses should include: get help; tell a trusted adult; contact a support service.)
6. Discuss strategies for being an upstander and supporting others, for example:
· Talking to the person
· Listening
· Offering advice about where they can seek support
· Seeking support for the person in a respectful and confidential way.

	















https://www.youtube.com/watch?v=PQtKVtHb9co 



https://positivepsychology.com/build-trust/#build-trust 
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	4.2 Trusted behaviours

Under development

	

	4.3 Support services

Under development 

	

	4.4 Networks

1. In pairs or small groups, students discuss the following questions:
· What is a trusted network?
· Why do we need one?
· Who should be on a trusted network?
· What are some qualities of a trusted person?
· What if the trust is broken? 
· Should adults have a trusted network? Why or why not?
2. Students share back with the class. Explain that being prepared is an important part of life. Brainstorm some examples of being prepared, such as:
· Studying for an exam
· Presenting to a group
· Going for a job interview
· Knowing first aid
· Being bush fire ready.
3. In their groups, students discuss situations where someone might need support and suggest support options. Students can provide their responses in a table format. See example below.
	Situation
	Support options

	preparing for a job interview 
	teacher, student counsellor, career counsellor

	car breaking down
	parent or carer, roadside assistance, service station

	at a party and can’t get home
	parent or carer, sibling, friend, taxi


	reporting online abuse

	parent or carer, another trusted adult, online abuse support service, eg eSafety Commissioner (Australia)

	being forcefully offered drugs or alcohol
	parent or carer, another trusted adult

	harm or abuse (sexual, physical, emotional, neglect) 

	parent or carer, another trusted adult, police, support service, eg Kids Helpline (Australia), 1800RESPECT (Australia).

	stressed about school 

	parent or carer, teacher, student counsellor, principal, support service, eg Kids Helpline (Australia), Beyond Blue (Australia), Headspace (Australia)

	car accident 
	parent or carer, police, emergency services 

	relationship advice 

	parent or carer, friend, student counsellor, support service, eg Relationships Australia, Kids Helpline (Australia)

	pressured into doing something 
	parent or carer, another trusted adult, support service.



4. Students share back as a class and ensure that the suggested options for support are suitable and realistic.
5. Explore situations that may present following high school. For example: experiencing inappropriate behaviour in the workplace, tertiary institution or student accommodation; inappropriate expectations; suggestive comments; relationship issues; or financial pressures. 
6. Provide each student with Activity resource: Lotus diagram (RLS 4). This activity should be done individually. Students will be choosing categories to help them think about the people they can talk to in different situations or locations. An example Lotus diagram can be found in Appendix 10: Trust and networks. Ensure students can access online information if required, to help complete the diagram. The process is:
· in the centre of the diagram write ‘My network’ (or their name)
· in the 8 boxes around the centre box, write some relevant categories (not all boxes need to be filled) for example, family, school, friends, community, sports, support services, shops.
· In the 8 corresponding boxes write the categories again in the centre
· In the boxes around those categories, add relevant such as names, roles, and contact information.
7. Ensure students include a range of support services that are available 24 hours a day and available online and/or by telephone. Discuss the importance and benefits of having different networks for different situations and at different ages.
8. Once completed, ask students, ‘What can a person do if someone on their network doesn’t agree with them, believe them, or want to help them?’ (Responses should include: use someone else on the network; persist until someone takes action; review networks regularly.)
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	Topic 5 – Respectful relationships

	5.1 Valuing relationships

1. Provide students with the following definitions of a relationship:
· connections with people
· bond between people or entities
· how people interact with each other
· commitment between people 
· people with shared experiences
· level of familiarity with others.
2. As a class, form a shared definition using the examples or other suggestions provided.
3. Students work in small groups to discuss and record responses to the following questions:
· Why are relationships important? (Responses could include: emotional support; sense of belonging; social connection; mental health; personal growth; shared experiences; mutual support.)
· What are some different types of relationships? (Responses could include: family; friends; romantic; acquaintances, online.)
· Why is it important to engage in different types of relationships? (Responses could include: multiple options for support; value each relationship; diverse perspectives; shared experiences; networking and connections.)
· What are some positive ways to communicate in a relationship? (Responses could include: active listening; open and honest communication; empathy; respect; positive reinforcement; patience; problem-solving.)
· What does ‘valuing relationships’ mean?
4. Students share their responses with the class. Focus on valuing relationships and the positives. Share the following poem about valuing relationships (AI generated):
Valuing relationships, a priceless art,
A canvas of emotions, a work of the heart.
In the gallery of life, where moments unfold,
Cherished connections, more precious than gold.
So let us nurture, with love so true,
The bonds we share, me and you.
For in valuing relationships, we truly see,
The beauty of life, in unity.
5. Students write their own poem about valuing relationships and what’s important to them. Students may like these to remain personal.

	From:  
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	5.2 Respectful and disrespectful relationships

1. Show the video Healthy vs unhealthy relationships (AMAZE Org) then discuss the key messages.
2. Ask students to provide a vocabulary for behaviour in a respectful relationship. For example:
· respectful
· empathetic
· caring
· reliable
· honest
· trustworthy
· thoughtful
· understanding
· supportive
· encouraging
· positive.
3. Ask students to provide a vocabulary for behaviour in a  disrespectful relationship. For example:
· disrespectful
· dismissive
· unreliable
· inconsistent
· dishonest
· dominating
· humiliation
· sarcasm
· gaslighting
· aggressive
· insulting
· negative.
4. Choose between the following options: 
· Brochure/poster
· Students work in small groups on the following task:
A local youth club has asked you to develop a brochure or poster about respectful relationships for its members. The information must include how to recognise healthy, unhealthy and/or abusive relationships; strategies to address issues; ways to seek help and what support services are available.
· Encourage students to create their brochure or poster in a format that can be shared with others. The suggested sites provide useful information for research:
· The relationship spectrum (love is respect)
· All about respect (Kids Helpline)
· Respectful relationships (QCDFVR).
· Students share their brochure or poster with the class and discuss key features, information and options for seeking support.
· Healthy relationships
· Show the video Healthy relationships (FVPLS) which is about Kiah, a young Aboriginal girl who is in a relationship which gets ‘a bit weird’.
· Students record the characters’ behaviours, language and resulting emotions.
· Ask students, ‘what were some key indicators of the relationship between Kiah and Scott?’ (Responses will include: guilt trip, control, criticism, emotional abuse and isolation.) 
· Ask students, ‘what were some key indicators of the relationship between Kiah and Jasmine?’ (Responses could include: support, kindness, listening, supportive, understanding, non-blaming).
5. Reinforce the importance of respect in all relationships and talking to a trusted adult or support service if feeling disrespected and unsafe. Remind students about local support services (Australia - Kids Helpline, 1800Respect; Global – Child Helpline International).
	

https://www.youtube.com/watch?v=Gn7ZQ2x0cOE&t=49s 



































https://www.loveisrespect.org/everyone-deserves-a-healthy-relationship/relationship-spectrum/
https://kidshelpline.com.au/teens/issues/all-about-respect 
https://noviolence.org.au/wp-content/uploads/2019/03/FS_RespectfulRelationships_2019.pdf
https://www.youtube.com/watch?v=UfTU3muO64Y 
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	5.3 Intimate relationships

1. Brainstorm the meaning of ‘intimate relationships’. For example, it refers to close connections between individuals characterized by emotional bonding, trust, and mutual understanding, often involving romantic or deep personal connections. 
Students may suggest ‘sexual relationships’, however not all intimate relationships contain sexual activity.
2. Explain that an intimate relationship is more than just being friends and is usually a couple, partners, boyfriends, girlfriends, husbands or wives.
3. Discuss some potential differences between an everyday relationship and an intimate relationship such as a deeper emotional connection, physical intimacy, spending more time together, and planning for the future.
4. Ask students, what aspects of the relationship remains the same whether it’s an everyday relationship or an intimate relationship? (Reponses could include: respect, trust, reliable, caring, empathy.) 
5. Draw a table on the whiteboard or large area and label with headings as shown below.

	Rights within intimate relationships
	Responsibilities within intimate relationships

	


	




6. Discuss the rights people have within an intimate relationship. Students write their responses on sticky notes and place them on the whiteboard.
7. Summarise the rights that were recorded, focussing on positive relationships and challenge any inappropriate comments. 
8. Discuss the responsibilities associated with those rights then students write their responses on sticky notes and place them on the whiteboard.
9. Ask students, ‘Are there any rights or responsibilities that only apply to one person within the intimate relationships?’ (Response should be: no, both people have the same rights and are both responsible for upholding the rights of themselves and each other.)
10. Students work in small groups to discuss the scenarios in  Activity resource: Sexual rights and responsibilities. Tell students that it is never OK to force sexual activity; that consent must be clearly requested, given or denied; and to respect another person’s right to say no.
11. Use the questions below to guide discussion:
· Did consensual sexual activity occur? (Response should be: no.) If students disagree, ask them to identify statements that demonstrate consent being actively sought and being freely given.
· How was power being used? (Response should include: Phil started to undress her and said women want men to take responsibility for sex; Cindy said he forced her to have sex, she tried to fight him off.)
· What did Phil say that shows he made assumptions about Cindy’s behaviour? (Responses should include: secy know-cut dress, sleepy and sensual, snuggle up, what was I supposed to think?) 
12. Explain to students that sexual activity without consent is rape; the victim is not to blame; and the perpetrator is responsible for their actions.

Reinforce that sexual assault, abuse or any inappropriate behaviour must be reported to a trusted adult, police or support service. 

	

Additional resources:
· Intimacy in relationships (Relationships Australia)
https://relationships.org.au/document/intimacy-in-relationships/ 
· What Is Intimacy in a Relationship? (verywellmind)
https://www.verywellmind.com/what-is-intimacy-in-a-relationship-5199766 
· Consent (Youth Law Australia)
https://yla.org.au/sa/topics/health-love-and-sex/consent/
· Sexual abuse (Youth Law Australia)
https://yla.org.au/sa/topics/health-love-and-sex/sexual-abuse/ 







5.3 | Sexual abuse and sexual consent are addressed through additional contexts in focus area 3, however provide more information within the activity if needed. 
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	5.4 Abusive relationships

1. Discuss how respectful relationships applies to all types of relationships whether it’s with family, friends, acquaintances, or couples. 
2. Use the following respectful relationships definition (from the KS:CPC) to discuss further:
Respectful relationships are characterised by reciprocal trust, communication and understanding, where people treat each other with care, empathy and dignity. Each person's rights, feelings, identity and boundaries are valued and their personal growth, choices and safety are supported. Respectful
relationships:
· encompass all types of relationships, including family, peers, adults and partners
· change according to context or situation 
· are experienced in various forms, including face-to-face and online. 
3. Ask students, ‘what are some of the biggest issues in relationships?’ (Responses should include: gender inequality; abuse; power; emotional; communication, financial.)
4. Explain to students that the following video provides people’s views about respectful relationships in different communities. Students can record the key messages as they watch the video Respectful Relationships - Community Voices - White Ribbon Day (Blueprint Studios), then discuss as a class.
5. Students work in small groups to research the following:
· Define the term ‘abusive relationship’.
· What are some indicators an abusive relationship?
· Define the term ‘gender-based violence.’
· What are some indicators of gender-based violence in a relationship?
Refer to resources such as:
· Abusive relationships (Nemours TeensHealth)
· Signs of an abusive relationship (ReachOut)
· What is gender-based violence and what does it look like in Australia? (YWCA)
· What is gender-based violence? (European Commission)
6. Students share their findings with the class. Ask students:
· ‘what could someone do if they were I an abusive relationship?’ (Responses could include: seek help; talk to a trusted adult; contact a support service.)
· ‘what could someone do if they knew someone who was in an abusive relationship?’ (Responses could include: talk to the person; offer to help; seek help; talk to a trusted adult; contact a support service.)
7. Reiterate the importance of talking to a trusted adult or a support service if they or someone they know are unsafe or need help. Remind students of the support processes in place at the school and the relevant support services, eg Kids Helpline (Australia), 1800RESPECT (Australia). 

	
5.4 | Definitions:
· Abusive relationship is characterized by a pattern of harmful behaviours, exerted by a person to gain power and control over 
another person. 
· Gender-based violence refers to harmful acts directed at a person or group based on their gender including gender inequality, abuse of power and harmful norms.




https://www.youtube.com/watch?v=0o4jYVpysRw 






https://kidshealth.org/en/teens/abuse.html 
https://au.reachout.com/articles/signs-of-an-abusive-relationship 
https://www.ywca.org.au/news/what-is-gender-based-violence-and-what-does-it-look-like-in-australia/
https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/gender-equality/gender-based-violence/what-gender-based-violence_en


 


	Your comments
Click or tap here to enter text.




	5.5 Taking action

1. Ask students, ‘what is the difference between a bystander and an upstander?’ For example:
· A bystander is someone who observes an injustice but does not actively participate or intervene.
· An upstander is someone who takes positive action to support or help others who are subject to an injustice such as bullying, harm or abuse.
2. Show the video The bystander effect - The science of empathy (Participant) then ask students:
· What is the bystander effect? 
· How might the bystander effect impact the safety of young people in different situations?
· Does knowing about the bystander effect influence your thinking about being an upstander? 
3. Students work in small groups using Activity resource: Think, Feel, Act, Persist. Explain that the strategy is used to help solve a problem as follows:
· Think – what thoughts might the targeted person experience?
· Feel – what feelings and warning signs might the targeted person experience?
· Act – what actions could be taken by people involved in the situation?
· Persist – how can the actions be elevated if they were unsuccessful in solving the problem?
4. Provide students with the following scenario to problem-solve:
	Jonas tells their friend Sandy about a relationship they had with someone they met at a party and how they were going to share some intimate photos. Sandy knows the person and understands it’s wrong to send the photos but doesn’t know what to do about it.
5. Once completed, discuss as a class and identify the most effective strategies. Ensure that the actions include options for talking to a trusted adult or contacting a support service.

	






https://www.youtube.com/watch?v=Wy6eUTLzcU4&t=12s 
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	5.5 Sexual consent

Under development 

	




	Topic 6 – Power in relationships

	6.1 Power and privilege

1. Ask students to define the following:
· Power in society (Responses could include: influence, control and actions of others; power dynamics; authority; political; social influence; wealth; knowledge.)
· Power in relationships (Responses could include: influence or control over others; coercive; financial; inequitable; power imbalance.)
· Power and privilege (Responses could include: power over others who are less privileged; power imbalance; inequitable access to opportunities.) 
2. Ask students, ‘How does privilege influence the power people experience in relationships and society?’ (Responses could include job opportunities; access to information or services; education; safety; wellbeing.)    
3. Show the video What is privilege? (BuzzFeed Australia) then discuss using the following questions as prompts:
· What people seem to experience greater privilege? 
· Do all people acknowledge the privilege they may experience?
· How might having more privilege equate to more power? How might have less privilege equate to less power?
· How might the role of privilege and power affect relationships? 
· Who may be more advantaged or more vulnerable in the relationship? 
· What role does society have in addressing privilege and power?  
· What can people do to address power imbalances?
4. Reiterate the importance of respect and equality in relationships and the responsibilities that everyone has in their part of a relationship.         

	


Additional resource:
Power and privilege (The Line) 
https://www.theline.org.au/the-key-things-you-need-to-know-about-power-and-privilege/ 




https://www.buzzfeed.com/nicolaharvey/what-is-privilege 
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	6.2 Positive use or abuse of power 

1. Ask students to brainstorm some examples of positive use of power and abuse of power. For example:

	Positive use of power
	Abuse of power

	Inspirational speaker
Visionary leader
Collaborative partner
Supportive mentor
Volunteering
Empowering others
	Micromanager
Manipulating
Bullying 
Online abuse
Abuse of authority
Gender inequity




2. Students work in groups to explore positive use and abuse of power. They can choose a topic of interest, such as:
· Sports
· Education
· Politics
· Health
· Online
· Relationships
· Environment
· Workplace. 
3. Students share as a class, then ask them questions such as:
· How is power used in that category in a positive or negative way?
· How could the positive use be enhanced?
· How could the negative use be challenged?
· How does the power impact on human rights, safety and wellbeing?
· Are there any legal implications with the negative use of power? If so, what could they be?
4. Ask students, ‘what could a person do if they felt someone was using their power in a negative way?’ Responses may vary depending on the category discussed, for example:
· talk to the person, if appropriate and safe to do so
· talk to someone of higher authority
· talk to a trusted adult
· contact a relevant helpline or support service
· contact the police.
5. Reiterate that power can be used in various situations across society and also within families. Ask students, ‘what is abuse of power within families and relationships called?’ (Response should be: domestic and family violence.)
6. Show the video What is domestic and family violence? (Our Watch) then discuss the key points, for example: 
· A person that uses strategies to dominate or control another person which is called coercive control
· Behaviours can include abuse or threats including physical, sexual, psychological, verbal, emotional, online, and stalking
· Other forms of abuse include spiritual, financial and elder abuse.
7. Discuss what a person could do if they witnessed an abusive or domestic and family violence situation. Remind students about keeping themselves safe if helping others and using strategies such as talking to a trusted adult, talking to the person if safe to do, or contacting a support service.

	


6.2 | Domestic and family violence is referred to in regard to power in family relationships. This is addressed in more detail in focus area 3: Recognising and reporting abuse, however provide more information within the activity if needed.

































https://workplace.ourwatch.org.au/video/what-is-domestic-and-family-violence
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	6.3 Power and the law

1. Show the video Lawyer reviews laws broken in classic love scenes (BuzzFeedVideo) then discuss the abusive situations against women and men and where consent was not given. 
2. Discuss the legal implications (American) provided by the lawyer for each of the movies in relation to abuse of power and sexual assault. Use the table below to generate discussion.

	Movie 
	Legal Implications

	James Bond - Goldfinger 
	Battery physical and sexual 

	Revenge of the Nerds
	Rape – someone pretending to be someone else

	Sixteen Candles
	Rape -underage drinking, drunk driving, violated by others/ image based abuse photographs

	Wedding Crashers	
	Possible rape, sexual assault, physical abuse- imprisonment
Sexual harassment

	Twilight
	Stalking, trespassing, potential 


 
3. Ask students if there are other movies or TV shows where there are abuses of power and breeches of the law.
4. Students explore laws (state, territory, country) about consent, abuses of power and sexual assault. In Australia, refer to Health, love and sex (Youth Law Australia).
5. Review different options for seeking advice such as talking to a trusted adult and contacting a support service. For further exploration, look at a support service and their counselling Students can explore different sites, for example:
· [bookmark: OLE_LINK6]Australia – Kids Helpline, 1800RESPECT, Respect: Support services, Youth Law Australia (free legal advice)
· Global – Child Helpline International, Childnet, Law Enforcement reporting channels - Child sexual Coercion and Extortion.
	


https://www.youtube.com/watch?v=41agvCBlicE&t=3s









https://yla.org.au/sa/topics/health-love-and-sex/ 

https://kidshelpline.com.au/ 
https://www.1800respect.org.au/ 
https://www.respect.gov.au/services/ 
https://yla.org.au/get-help/ 
https://childhelplineinternational.org/helplines/    
https://www.childnet.com/young-people/11-18-year-olds/get-help/ 
https://www.europol.europa.eu/report-a-crime/law-enforcement-reporting-channels-child-sexual-coercion-and-extortion
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	6.4 Psychological pressure and manipulation

Under development 

	



	6.5 Discrimination

1. Use the following definition to discuss discrimination:
Discrimination is when people are treated unfairly or differently because of their race, gender, sex, age, religion, disability or other characteristics.
2. Brainstorm some common reasons people are discriminated against. Examples could include:
· identity, race, culture or ethnic origin 
· sexual orientation
· religion 
· marital, parenting or economic status
· physical characteristics 
· age
· gender 
· ability or disability.
3. Continue by brainstorming some examples of what discrimination might look like, such as:
· excluded or rejected
· ridiculed or teased
· paid less for the same work
· unequal opportunities
· not be promoted at work
· be denied access to services.
4. Explain that the following video is about discrimination in the workplace. Students can write notes during the video focussing on sex discrimination, sexual harassment racial discrimination and general behaviours. 
5. Show the video Young people in the workplace (AHRC) then ask students to expand on the following:
· Where were there incidents of sex discrimination? 
· in the interview
· in the behaviour of the manager and others toward Lian
· in the access of training.
· Where were there instances of sexual harassment?
· in the questions, information and comments
· in the working environment (e.g. screen saver)
· in the physical behaviour and attitudes of colleagues.
· Where were there instances of racial discrimination?
· in ridiculing cultural practice
· in spreading negative attitudes in community groups.
· Were there any other issues regarding the behaviours?
6. For further exploration about racial discrimination, show the video Racism. It Stops With Me – Ask yourself the hard questions (AHRC) then discuss. 
7. Explain to students that there are discrimination laws which will vary in countries across the world. In Australia, refer to A quick guide to Australian discrimination laws (AHRC) and Complaints (AHRC). If anyone feels their rights have been compromised or they have been discriminated against, they should talk to a trusted adult or contact a support service. 

	

Additional resources:
· What is discrimination? (ReachOut)
· Young people in the workplace (AHRC) teacher’s guide.
https://au.reachout.com/articles/what-is-discrimination 
https://humanrights.gov.au/education/teachers/young-people-workplace 















https://www.youtube.com/watch?v=0lULH-eTHxA 












https://www.youtube.com/watch?v=6-5ezuQmVm0

https://humanrights.gov.au/our-work/employers/quick-guide-australian-discrimination-laws
https://humanrights.gov.au/complaints#main-content 
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	6.6 Sexual harassment

1. Brainstorm the definition of sexual harassment, for example: 
Sexual harassment is behaviour that is unwelcome, sexual in nature and where a reasonable person would anticipate, in the circumstances, that the person who was harassed would be offended, humiliated or intimidated. 
2. Ask students, ‘what are some examples of sexual harassment?’ A summary includes:
· unwelcome physical contact and touching
· suggestive comments with sexual meanings
· asking for sex or sexual favours
· leering and staring
· displaying rude and offensive material
· sexual gestures or body movements
· sexual jokes
· intrusive questions about a person’s body or sexual activity
· sex based insults
· obscene phone calls, indecent exposure or sexual assault.
3. Explain that sexual harassment can occur in person or online and that it is predominantly perpetuated by men against women.
4. Provide students with information about the statistics of sexual harassment in your state, territory or country. For example, in Australia, during the 2021-22 financial year, 1.3 million women experienced sexual harassment and 426,800 men (Sexual harassment, Australian Bureau of Statistics).
5. Show the video What is sexual harassment? (Skill Boosters) then ask the questions below and discuss. Some possible responses are provided.

	What happened in the scenario that was inappropriate?
	How would the affected person be feeling

	Coffee shop

	· man made suggestive comments to the woman of a sexual nature, ie ‘don’t tell me you’re gonna hide that gorgeous body underneath a boiler suit all day’
· man looked at the woman in a suggestive way.
	· offended
· scared
· intimidated. 

	Office 1

	· man giving woman a neck massage
· consent was not requested or given
· power imbalance - man is possibly the boss and is standing up while the woman is sitting down
· consent was not requested or given
· women tried to stop it by saying ‘Michael sorry but I’ve got to get on’. 
· man dismissed the comments by saying ‘you need to learn to relax young lady’.
	· scared
· intimidated
· annoyed
· violated.


	Office 2

	· women wanting the outside workers to take off their shirts
· women were laughing at the men
· women were baiting the men in the office saying, ‘this is what equality looks like’ and ‘it’s payback time’
· woman body shaming saying, ‘Chris have you got six pack like that’ and patting a man on the stomach and laughing.
	· offended
· ridiculed
· embarrassed
· harassed



6. Discuss strategies a person can use to respond to someone who is sexually harassing. This may vary depending on the situation and the location and whether the response could put the person in more danger. For example:
· Name the behaviour
· Say it’s harassment
· Tell them to stop
· Say it’s disrespectful and disgusting 
· Use facial expressions showing shock and dismay
· Call for help
· Walk away.
7. Discuss strategies for reporting unwanted sexual behaviour and sexual harassment such as:
· talk to a trusted adult
· talk to a friend
· contact a support service
· contact the police.
8. Discuss the legal implications of sexual harassment in your state, territory or country, eg Sexual harassment (Youth Law Australia).
9. Ensure students understand the impact that sexual harassment can have on others, everyone’s responsibility in being respectful and reporting any incidents of sexual harassment. 
	


Additional resources:
Unwanted sexual behaviour and sexual harassment information for students (Department for Education)
https://www.education.sa.gov.au/students/health-safety-and-wellbeing/unwanted-sexual-behaviour-and-sexual-harassment-information-students
Sexual harassment in the workplace (Fair Work Ombudsman, Australia)
https://www.fairwork.gov.au/employment-conditions/bullying-sexual-harassment-and-discrimination-at-work/sexual-harassment-in-the-workplace





https://www.abs.gov.au/statistics/people/crime-and-justice/sexual-harassment/latest-release

https://www.youtube.com/watch?v=kGxC246PbmY 















































https://yla.org.au/sa/topics/health-love-and-sex/sexual-harassment/ 





	Your comments
Click or tap here to enter text.









3. Any other comments

 Click or tap here to enter text.
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