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Teacher Consultation
Draft activities paper #2.6 – Year 9 to 10



1. Proposed content progression 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Year 9 to 10

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Trustworthiness
4.2 Trust me
4.3 Supporting peers
4.4 Trusted networks 

	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Promoting respectful relationships
5.2 Being respectful online
5.3 Respect and disrespect
5.4 Relationships and consent 

	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Identity based abuse
· Discrimination, racism, harassment, sexual harassment

	6.1 Power, powerful, powerless
6.2 Understanding the complexity of power
6.3 Dynamics of bullying behaviour 
6.4 Impacts of bullying behaviour
6.5 Psychological pressure and manipulation 
6.6 Power and gender
6.7 Sexual harassment 






2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.


	Topic 4 – Trusted networks

	4.1 Trustworthiness

Under development 

	

	4.2 Trust me

Under development 

	

	4.3 Supporting peers

1. Brainstorm the benefits of peer support for example:
· understands issues of people the same age
· easy to talk to
· knows the friendship group
· understands their feelings
· maybe less judgemental
· maybe a good role-model.
2. Show the video Why is it important that your friends support you? (TEDx Talks) then discuss some of the key messages, for example when Ivy said:
· I wasn’t really being myself.
· I wasn’t comfortable around my friends, and it didn’t feel right.
· Healthy relationships with friends should be positive.
· A lack of trust can lead to a fear of what will happen if you do make a mistake.
· They wouldn’t accept me or support me for who I am.
· My friendships weren’t healthy.
· Make sure you’re ready to be friends with someone and accept their differences too.
· We can all use a supporting friend in our lives so be open to the idea that you might be that friend for someone else.
3. Provide the following scenario where Ivy developed a trusted network and added her trusted peer Jamie. Ask students:
· What qualities would Ivy be looking for in adding Jamie to the network?
· What could Jamie do to support Ivy if she needed help?
· What if Jamie couldn’t help, what could they do?
· What if Ivy lost trust in Jamie and wanted to remove them from her trusted network. What could she say to Jamie? 
4. Reinforce the importance of talking to a trusted adult when needing help for self or others in situations where someone safety is at risk.
	









https://www.youtube.com/watch?v=dSlCVgj9_tA



Additional resources:
· How to help a friend going through a tough time (Headspace)
· Helping a friend who feels down (Kids Helpline)
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	4.4 Trusted networks

1. Refer to students’ network from activity 1.3 Establishing a trusted network, if available. Discuss the key components of a network of trusted people using a table:

	Types
	Examples

	Family
	Mother, father, close relative

	School
	Teachers, principal, counsellor

	Friends
	Close friends from school

	Neighbours
	Next door, across the road

	External activities/clubs
	Sports, dance, music, swimming

	Community
	Police, doctor, corner shop, library

	Support services
	Kids Helpline, eSafety Commissioner



2. Discuss as a class and ask students:
· Why does everyone, even adults need a network of people they can trust? (Responses could include: when they need help, advice or someone to talk to.)
· Why do we encourage children and young people to establish their network every year? (Responses could include: because they may have new people in their lives.) 
· Why do we encourage children and young people to review it throughout the year? (Responses could include: people move; contact details change; don’t trust a person anymore; add new people.)
· Why do we need to document it? (Responses could include: so we have the details on hand especially in an emergency; may be distraught.)
· What are some examples of where someone would need to use their network in an emergency? (Responses could include: lost; hurt; scared; unsafe; upset; need help.) 
3. Explain that when developing a trusted network, you may need to access it in different locations such as at school or outside of school. You may decide that you need more than 1 copy of your network. Discuss some ways to keep information handy for a trusted network, such as:
· Network card kept in a wallet, purse or bag
· Information on a mobile phone. 
4. Individually, students record information for their trusted network. This can be done using a simple table. The ‘types’ column is provided just to help with their thinking. Students don’t need to choose someone from every type and may decide to only choose 4 or 5 people. Ensure they include adults and explain that although friends can be included, adults must be contacted in any unsafe or abusive situation. Encourage them to include at least 1 support service. 
	Types
	Name and contact details

	Family
	

	School
	

	Friends
	

	Other
	



5. Students may need to search for contact details on the internet or phone. Once the task is completed, students can decide how they will record this information – on a network card or mobile phone.
6. Follow up with any final questions or support required.
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	Topic 5 – Respectful relationships

	5.1 Promoting respectful relationships

1. Explain to students that we all have rights and responsibilities in relationships. If we have the right to be safe, we have the responsibility to ensure our behaviours and actions are safe for ourselves and others.
2. Ask students to define respectful relationships, for example:
Respectful relationships are characterised by reciprocal trust, communication and understanding where people treat each other with care, empathy and dignity. Each person’s rights, feelings, identity and boundaries are valued and their personal growth, choices and safety are supported.
3. In small groups, students brainstorm ‘respectful ways to treat others in a relationship’. This could be family, friends, couples, other. Groups record their thinking on large paper in mind map (RLS 5) form. (Responses could include: with kindness; active listening; respecting personal space and body boundaries; not gossiping about others; including others; acknowledging strengths and achievements.)
4. Students share ideas back to the larger group, adding ideas from other groups they hadn’t thought of to their own mind map.
5. Using a different colour, students brainstorm ‘respectful ways to treat others online’. Underline any ideas they have already brainstormed that apply to both and add ideas that are unique to online in the new colour.
6. Students share ideas back to the larger group, adding ideas from other groups they hadn’t thought of to their own mind map.
7. Brainstorm some proactive ways students can promote respectful relationships (RR) in the school, for example:
· Establish a respectful relationships group to lead initiatives and raise awareness
· Promote respectful relationships through the school newsletter, posters, competitions
· Present at the school assembly, eg slideshow, drama, video
· Establish respectful relationships activities during lunch time.
8. Support students with respectful relationships projects to ensure the initiative is sustainable providing long term commitment across the school.  
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	5.2 Being respectful online

1. Discuss the differences between interactions with people in person and online. Ask students, ‘what are some online safety precautions you would provide to other your people?’
2. Explain to students that the upcoming video is about a group of friends that post a rumour about someone which causes a chain of events.  
3. Show the video Tagged (eSafety Commissioner – 19 minutes). Ask students questions about the behaviours of the young people. Use the Tagged teacher resource as a guide while focussing on:
· sharing of intimate images or videos - legal, school, social and emotional implications; their misuse by others; impact on self, family and others; future relationships.
· Digital reputation – individual responsibility; ethical and legal implications; effect on family, friends and relationships.
· Cyberbullying – being an upstander to support others; by not speaking up it gives more power to the person who is bullying.   
4. Ensure students understand their responsibility when online and being respectful in their relationships with others. 
5. Reinforce the importance of reporting any situation to a trusted adult or to a support service such as Report online harm (eSafety Commissioner).

	






https://www.youtube.com/watch?v=TtEGAcLBTTA&t=9s

https://www.esafety.gov.au/educators/classroom-resources/tagged
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	5.3 Respect and disrespect

Under development

	




	5.4 Relationships and consent

Under development

	



	Topic 6 – Power in relationships

	6.1 Power, powerful and powerless

1. In small groups, students define and give examples of:
· power
· powerful
· powerless.
2. Share examples for each word. Pay attention to the number of examples that refer to ‘positive use of power’ compared to ‘abuse of power’.
3. The following videos may be used to help define power. Both videos use political/social power as their basis:
· How to understand power – Eric Liu (TED-Ed)
· The Power Gap (Demos TV).
4. Discuss the terms ‘positive use of power’ and ‘abuse of power’. Use examples from Activity resource: Positive use and abuse of power cards and refer to situations within the school and/or community.
5. Ask students, ‘What determines whether power has been used positively or negatively?’ (Response could include: the intent of the person using the power.)
6. Distribute copies of Activity resource: Types of power to students in small groups. Students expand the mind map (RLS 5) by providing examples of different types of power. Ensure that ‘positive use of power’ and ‘abuse of power’ examples are given for each.
7. As a class, discuss each type of power and the examples. Focus on the positive aspects of power and how the benefits as opposed to the harmful effects of the negative use of power. 

	








https://www.youtube.com/watch?v=c_Eutci7ack
https://www.youtube.com/watch?v=Tkjz5JMCU1A
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	6.2 Understanding the complexity of power

1. In pairs or small groups, students brainstorm situations that describe both positive and abuse of power. Provide each group with the Activity Resource: Power situations.
2. Students record in the corresponding columns, ‘positive use of power’ situations and ‘abuse of power’ situations, for each type of power listed.
3. Discuss as a class then ask students:
· Which type of power has the most positive impact on society and why?
· Which type of power has the most negative impact on society and why? 
· What strategies could be used to promote positive use of power and hinder abuse of power? 
4. Discuss ‘relationship power’ in more depth focussing on some key aspects such as:
· emotional 
· financial
· communication
· dependency
· protection
· safety.
5. Explain the complexities of family relationships and how abuse of power can be destructive and distressing for those involved. Abuse within families is called domestic and family violence. 
6. Provide the following information to students:
Power and control are central dynamics in domestic and family violence and are typically associated with abusive relationships where one partner seeks to assert dominance and maintain control over the other through various forms of power such as physical, emotional, psychological, economic, and sexual. 
7. Ask students,
· How might someone know if they have too much power in a relationship? Responses could include:
· person has the last word in every argument
· person makes decisions based solely on their personal beliefs and preferences
· person gets angry whenever their partner voices their concerns about them
· person expects their partner to reply to their texts ASAP
· person never hears ‘No’ from their partner.
· How might someone know if they have lost power in a relationship? Responses could include:
· person sometimes feels alone when their partner isn’t with them
· person feels intimidated by them
· person questions their partner constantly
· person feels like they’re walking on eggshells
· person‘s mood depends on the partner’s mood
· person measures their self-worth based on how the partner sees them
· person feels pressured to reply to their partner’s texts ASAP.
(Refer to  Power in relationships (Counselling in Melbourne).
8. Discuss the responsibilities within relationships to ensure everyone is respected. There are also responsibilities to report harm and abuse to a trusted adult or support service for self or others, eg in Australia, Kids Helpline or 1800 RESPECT.   
	










6.2 | Domestic and family violence is referred to in regard to power in family relationships. This is addressed in more detail in Focus area 3: Recognising and reporting abuse. However, if students ask more questions, provide the information as needed.



















https://www.counsellinginmelbourne.com.au/power-in-relationships/ 

https://kidshelpline.com.au/ 
https://www.1800respect.org.au/ 
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	6.3 Dynamics of bullying behaviour 

1. Explain that the common definition for bullying states:
· It is an ongoing and deliberate misuse of power in relationships
· It is repeated verbal, physical and/or social behaviour that intends to cause physical, social and/or psychological harm. 
· It can happen in person or online and can be obvious (overt) or hidden (covert). 
· it can have immediate, medium and long-term effects on those involved, including bystanders. 
2. Explain that single incidents and conflict or fights between equals, whether in person or online, are not defined as bullying.
3. Show the music video The Bully (Sody).
4. Students work in small groups to analyse The Bully lyrics (Genius) and the song writer’s written message and artistic visual choices. For example: 
· I feel sorry for your conscience. Does it eat you up? 
· I hope no one does to you what you did to me
· I wouldn't wish it upon you, no not anybody
· But only I could've dealt with what you put me through
· Glad it happened to me and not you
· I hope no one does to you what you did to me
· Even though you made a choice
· To victimise my name
· I just wanna use my voice
· To help take away the pain.
5. Ask students questions about the lyrics such as:
· What were some key messages from the composer?
· How has their experience affected them?
· What message are they giving to the person that hurt them?
6. Ask students questions about the video such as:
· What did you notice about the people featured in the video?
· What message was being portrayed used by sing a diverse range of people? 
7. Explain that bullying behaviour can impact the safety and wellbeing of everyone involved including the people that witness it. Sometimes people are labelled as bullies but in fact it’s their behaviour that should be challenged. 
8. Ask students to discuss the following questions:
· What should a person do if they are being bullied?
· What could the person doing the bullying do to get help to stop their behaviour?
· What could a person do if they witness someone  experiencing bullying behaviour? 
· What are the shared responsibilities of people in the community and society? 
9. To explore the topic further, students work in small groups to research  information about bullying and report back 3 big ideas. Use resources such as:
· Bullying (Kids Helpline, Australia)
· Understanding bullying (Bullying No Way!)
· What is bullying?: Violence, harassment and bullying fact sheet (Australian Human Rights Commission)
· Facts About Bullying (Stopbullying.gov)
· Information and advice for anyone dealing with bullying (National Bullying Helpline, UK)
10. Encourage students to seek support if they or others they know are experiencing bullying behaviour.

	











https://www.youtube.com/watch?v=SSEHl51XF9Y 
https://genius.com/Sody-the-bully-lyrics- 


































https://kidshelpline.com.au/teens/issues/bullying 
https://bullyingnoway.gov.au/understanding-bullying
https://humanrights.gov.au/our-work/commission-general/what-bullying-violence-harassment-and-bullying-fact-sheet    
https://www.stopbullying.gov/resources/facts 
https://www.nationalbullyinghelpline.co.uk/ 
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	6.4 Impacts of bullying behaviour

Under development
	  


	6.5 Psychological pressure and manipulation 

1. As a class, brainstorm the meaning of ‘psychological pressure and manipulation’. For example:
Psychological pressure and manipulation can be described as clever or devious influence on a person’s mental or emotional state in order to gain influence.
2. Explain that psychological pressure and manipulation can occur many aspects of life including in relationships. Brainstorm some examples, such as:
· Guilt-tripping
· Gaslighting (where a person makes someone doubt themselves)
· Silent treatment
· Peer pressure
· Emotional blackmail
· Devaluation.
3. Ask students to provide some examples of psychological pressure and manipulation when online, for example:
· Gaslighting
· Catfishing (when a person uses a fake identity to trick someone into believing they are in a real online relationship with them.
· Cyberbullying
· Stalking
· Phishing and scams
· Trolling.
4. Ask students, ‘what is fake news and misinformation?’ then show the video Fake news (BTN).
5.  Discuss the key points, such as:
· 2 big factors to misinformation:
· technology is easier to use
· more people are turning to social media for their news.
· 4 things to look for: 
· Where is the information coming from
· Check the content, date, context
· Look elsewhere
· Own biases.
· Final messages:
· One of the biggest pieces of advice that experts give is just to slow down.
· Before you share something, don't just ask yourself who's posted this and why, but why am I sharing this? What am I hoping to achieve? Am I just helping to push someone else's agenda?
· If you can't be sure about what you’re sharing, just slow down and wait until you can be sure that what you’re about to post is legitimate and can be trusted.
6. Reinforce the importance of critical thinking and questioning things that may not seem right or involve pressure to do something dubious. Use some of the suggestions to slow down, think about it, do some research and talk to a trusted adult if unsure.
	  
































https://www.abc.net.au/btn/high/fake-news/103017236 
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	6.6 Power and gender

Under development
	  



	6.7 Sexual harassment

Under development
	  







3. Any other comments

 Click or tap here to enter text.
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