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Teacher Consultation
Draft activities paper #2.3 – Year 3 to 4



1. Proposed content progression 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Year 3 to 4

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Qualities of trust
4.2 Trust games
4.3 Talking to people we trust
4.4 My trusted network
4.5 Network Letters


	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Relationships circle
5.2 Relationships and respect
5.3 Behaviours in relationships
5.4 Online relationships
5.5 Consent
5.6 Characteristics of consent


	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Identity based abuse
· Discrimination, racism, harassment, sexual harassment

	6.1 Defining power?
6.2 Exploring power
6.3 Power dilemmas
6.4 Bullying behaviour
6.5 Bullying as an abuse of power







2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.


	Topic 4 – Trusted networks

	4.1 Qualities of trust

1. Remind students of the second KS:CPC theme: ‘We can help ourselves to be safe by talking to people we trust’. 
2. Ask students what the word trust means. Discuss some common qualities of a trusted person. 
3. Choose one quality to explain the next task, for example ‘honest’ then ask students, ‘what behaviours and actions would you see if a person was honest’? (Responses could include: telling the truth; keeping promises; admitting to mistakes.) 
4. In pairs, students use the Activity resource: Trust traits to discuss and record the behaviours and actions of a person who was…reliable, respectful, honest and listens.
5. As a class, discuss each quality and add further information where required. Ask students, what other qualities could we add? Suggestions include:
· Empathy – considers others’ feelings, shows compassion.
· Confidential – doesn’t share private information. (Explain the difference between this and sharing information if the person is in an unsafe situation)
· Supportive – understanding, helpful and caring. 
6. Explain to students that there are times when everyone needs trusted people they can talk to about how they are feeling, if they are having warning signs or feel unsafe.
7. Ask students:
· How would these qualities help when deciding who  can be trusted?
· Why it is important to have a number of trusted people we can talk to ?
· Could trusted people include friends that are children?
· We must have trusted adults we can talk to. Why is that important? 
8. Reinforce the importance of talking to a trusted adult especially when in an unsafe situation and to keep on telling until they listen and the situation is safe. 


	

1.1 | For non-verbal students,
change the theme 2 language
to ‘we can help ourselves to be
safe by communicating with people
we trust’.

	Your comments
Click or tap here to enter text.




	4.2 Trust games

1. Choose from the following trust games:
a. Hidden artist 
· Students work in pairs, where 1 has a piece of blank paper and coloured pencils, and the other has a hidden picture. The student with the picture must describe it while the other student tries to draw it. Use coloured pictures to add some complexity to the activity. Limit the language to lines and colours, eg ‘draw a curved line in blue’, rather than the student labelling the picture, eg ‘it’s turtle’. 
· Allow time for students to discuss the drawing and whether the instructions were detailed 
· Once finished, students swap roles with a new picture. 
b. Trust walk 
· Divide students into groups of 3 then 1 student closes their eyes or is blindfolded (with the student’s consent). The other 2 students in the group lead the blindfolded student around an obstacle course (eg cones, markers or low gym equipment). Students in each group take turns to close their eyes or be blindfolded and led.
· Students discuss and record their experiences using the following questions:
· How did you feel when you were relying on others to do the right thing? (Discuss feelings and warning signs.)
· How did you feel when you took the risk of letting another person take control?
· How did it feel for someone to trust you?
· Did you feel as though you were being treated with respect? 
2. Discuss other situations of trust:
· In the classroom - teachers trust students to …; one student trusts another to …; a student trusts their friend to …
· At home: parents or carers trust children to …; children trust their parents or carers to …; siblings trust each other to …
· In the community: children trust a doctor to …; parents or carers trust teachers to …; adults trust police to …
3. Ask students, ‘what does it means to be a trusted person?’ Ensure that there is a final discussion about the key messages or example:
· the common qualities of a trusted person such as honest, reliable, respectful and helpful. 
· that trust must be earned
· that trust should be reviewed because people can change
· everyone has a responsibility in the way they behave as a trusted person. 


	



	Your comments
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	4.3 Talking to people we trust

Under development

	 




	4.4 My trusted network

1. Use the following definition to discuss a network:
A number of connected elements that interact with each other.
2. Provide some examples of networks and expand on how they operate and connect such as:
· Computer network where a number of computers are connected to a main hub and they all work together. Provide some examples such as the computer network at school, library and businesses. 
[image: ]

3. Train network where train lines connect with cities or towns. Provide examples such as the train systems in your local area or in the big cities.
[image: ]

4. Human network where people connect and work together. Provide examples such as at school or local business and the systems in place for smooth operation.   
[image: ]

5. Ask students:
· ‘what would happen to the computer network if the main computer wasn’t working properly? What about the train network and the human network?’ They need to support each.
· ‘what about a personal network of trusted people? What does that mean and how does it work?’ (Responses could include: the people someone chooses that they trust; they are there to help someone when needed.) 
6. Show students an image or drawing of a trusted network, for example:
[image: ]

7. Students can use the trusted network they established in activity 1.3 Establishing a trusted network to build onto or develop a new network. Use resources such as  a Lotus diagram (RLS 4), mind map (RLS 5), or use of computer software such as Kidspiration. Remind students about choosing trusted people in their lives.
8. Ensure that students understand they can change their network at any time. Students can discuss their trusted network with their family if they feel comfortable in doing so.
9. Discuss each student’s network privately and follow up on any questions they may have. 
10. Discuss the role of peers on a network (eg to listen; to get help from a trusted adult; not to gossip about the problem to other peers).


	 











































https://learningworksforkids.com/apps/kidspiration/ 
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	4.5 Network Letters

Under development

	 








	Topic 5 – Respectful relationships

	5.1 Relationships circle

Under development

	  



	5.2 Relationships and respect

1. Determine students understanding of relationships by asking :
· What are relationships? (Responses could include: connections  with other people; how people interact with each other.
· What are some examples of types of relationships? (Responses could include: family, friendships, partners/couples,  professional, teacher/student, coach/player, online.)
· What does a healthy or respectful relationship mean? (Responses could include: people get along, listen, care for each other, helpful, kind, considerate, honest, trustworthy, make decisions together.) 
2. Brainstorm a list of words that mean healthy or respectful relationship,  for example – trusting, honest, respectful, reliable, listens, caring.) Unpack each word to explain their meaning and ways we show respect.
3. Choose from the following activities:
a. Respect X chart
Students work in pairs using the Activity resource: X chart (RLS 17) to discuss and record what respect looks, feels, sounds, and  thinks like. Provide an example to get started such as: Respect looks like making eye contact, feels like being safe, sounds like kind words, thinks like how others might be feeling.
b. Respect posters
Students work in pairs to create a ‘Ways to show respect’ poster. This can focus on school, the classroom and friendships, such as: listen when others speak, wait for my turn to talk, clean my space, etc.
[image: ]

c. Respect in stories
Use a character from a story or classic tale such as Harry from the Harry Potter books or Cinderella, to discuss respect and disrespect in relationships. Students consider the character and the various relationships they have in the story. Individually or in pairs, students create a mind map (RLS 5) of the main character’s relationships with other characters in the story. Examples of the main categories could include: family (eg Aunt, Uncle, step mother, step sisters); Friends (eg Ron, Hermione, animals); People who help (eg Hagrid, fairy godmother.)
Ask students, ‘what made the relationship between the character and their family unhealthy? (Responses could include: unfair distribution of chores; ordering them around; threats; not given the same or similar opportunities as others; being put down.)
4. Ask students, ‘what could someone do if they realised their important relationships were unhealthy?’ (Responses should include: talk to a trusted adult.)
5. Remind students that everyone has the right to be safe and it is an adult’s responsibility to help keep children safe. 
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	5.3 Behaviours in relationships

1. Remind students that a relationship is a connection we have with another person. Some connections or relationships are close while others are more removed. Relationships can be described as healthy which means respectful, or unhealthy which means disrespectful. 
2. Discuss relationships, for example: 
· Healthy and respectful relationships are friendships or connections where everyone involved feels happy, safe, and respected. Friends listen to each other, help one another, and share fun experiences together. They treat each other kindly and include others in their activities. There may sometimes be differences or arguments, but  they are able to resolve them in a respectful way.
· Unhealthy and disrespectful relationships are friendships or connections that don’t feel good and may make someone sad, scared, or uncomfortable. Friends might be mean, ignore each other's feelings, or try to control one another. It's important to talk to a trusted adult in these cases.
3. Remind students about words that describe a healthy relationship such as trusting, honest, respectful, reliable, listens and is caring. 
4. Ask students, ‘what is the opposite of these words?’, for example:
· trusting – untrustworthy, can’t be trusted, unreliable, sneaky 
· honest – dishonest, lies, not truthful, makes up stories
· respectful – disrespectful, rude, insulting, offensive, hurtful, teasing
· reliable – unreliable, can’t be trusted, irresponsible
· listens – doesn’t listen, ignores, disregards
· caring – doesn’t care what happens, uncaring, selfish.
5. Explain to students that these could be traits of an unhealthy or disrespectful relationship. 
6. Choose from the following activities:
a. Story – choose a story (or movie) such as Matilda (Roald Dahl 2007) to explore behaviours of healthy and unhealthy relationships.  Students works in pairs and list the healthy and unhealthy relationships, in a table format (see example below).  They can include situations or scenes from the story or movie.
	Healthy relationships 
	Unhealthy relationships

	Matilda and Miss Honey
Matilda and Mrs Phelps the librarian
	Matilda and her parents
Matilda and Miss Trunchbull
Miss Trunchbull and Miss Honey



7.   As a class, discuss the healthy and unhealthy behaviours (see example below). 
	Behaviours in healthy relationships 
	Behaviours in unhealthy relationships

	Respect
Talking with each other
Sharing things
Sharing feelings
Caring
Kind
Helpful
Nurturing
	Playing tricks
Being mean
Rude ways of communicating
Ignoring
Uses put downs
Neglectful




8. Ask students, ‘If Matilda was a student at our school, who could she talk to?’ Discuss the processes at school for students to report issues.


	




	Your comments
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	5.4 Online relationships

1. Ask students, ‘What things do you do online?’ (Responses could include: play games, homework, FaceTime chat with family or friends, text family or friends, search for activities.)
2. Explain that some people use programs or apps and other online platforms to make friends online. 
3. Read a story such as Chicken Clicking (Willis 2015) or  Fabulous Friend Machine (Bland 2016) to explore types of relationships, including online relationships.
4. Discuss the healthy and unhealthy relationships focusing on characteristics, for example:
· Healthy relationships - caring, kind, thoughtful, safe, respectful, inclusive.
· Unhealthy relationships – ignoring, dishonest, controlling, mean, unsafe.
5. Students summarise the story using 4 headings:
· Once upon a time…
· The healthy relationships are …
· The unhealthy relationships are…
· In the end…
· Finish the story with an accompanying drawing.
6. Encourage students to reflect and think critically about online relationships. Ask students questions about:
· how the relationships in the story might affect the character’s friendships
· any positive aspects of making friends online
· any negative aspects of making friends online
· what the character to do to be safer. (Responses should include: talk to a trusted person.) 
7. Provide opportunities to expand the discussion about online safety with friends. Refer to Things to watch out for with online friends (eSafety Commissioner). 


	




















https://www.esafety.gov.au/kids/I-want-help-with/things-to-watch-out-for-with-online-friends 

	Your comments
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	5.5 Understanding consent

1. Ask students, ‘what does consent mean if I say you need to ask for consent to borrow my book’? (Responses could include: permission, agreement, approval.) 
2. Explain that consent means permission or agreement to do something. 
3. Use a mind map (RLS 5) or X chart (RLS 17) to explore:
· What does it mean to give consent?
· What can someone say and do if they do not give consent?
· What does consent sound like?
· What does consent look like?
· What does consent feel like?
· What does consent think like?
4. Use scenarios to discuss consent further, for example:
· Giving a hug to another person 
· Joining a game 
· Using someone else’s toy/phone/tablet? 
· Getting a haircut 
· Going to the doctors or dentist
· How could someone ask for consent?
5. Ask students:
· What if the person says no?
· What if the person says maybe?
· What if the person asking insists or pleads?
· What if the person asking tries to bribe or trick the other into saying yes?
· Who could they tell if they were feeling unsafe, uncomfortable or unsure?
6. Reinforce that everyone has the right to be safe. If someone  feels unsure about giving or denying consent they must talk to a trusted adult.

	




	Your comments
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	5.6 Characteristics of consent

Under development

	






	Topic 6 – Power in relationships

	6.1 Defining power

1. Ask students, ‘what does having power mean?’ (Responses could include: being in control; being in charge; being a leader;  controlling the finances; being an expert in something.)
2. Explain to students that power can also mean powerful objects, people, creatures and more. Brainstorm some examples under 3 categories, for example:
· powerful objects -  fire, water, drill, saw, plane, tractor, space rocket, jet boat
· powerful creatures - lion, shark, guide dog,  kangaroo, tiger, snake, crocodile, spider)
· powerful people - Prime Minister, Premier, President, police officer, judge, teacher, religious leader, principal, sports coach.
3. Working in groups, students draw pictures on small pieces of paper about 5cm x 5cm, or use digital images, to illustrate things from the 3 categories. 
4. Students paste their pictures onto large sheets of paper (or create a slide show) then add descriptions of the power associated with the picture. For example:
· space rocket has powerful jets so it soars into the sky
· lion is a powerful animal with big teeth and strong paws
· Prime Minister is a powerful person who leads the country.
5. Groups share their power display or presentation indicating why they have included different representations with the class. 
6. Reinforce to students that understanding power can help people navigate the world and make choices that respect the rights and wellbeing of others.
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	6.2 Exploring power

1. Read the story The Invisible Boy (Ludwig 2014) or show a read aloud video. The story focuses on Brian who goes unnoticed by others at school until some other children show compassion and invites Brian to join them. 
2. Discuss the story as a class, ensuring that students understand the invisible boy metaphor and the issues that Brian faced. 
3. Ask students questions such as:
· Why is Brian grey in the pictures while the other children are in colour? (Response should be: because Brian feels invisible)
· what happened to Brian at recess time when the children were picking people for their teams? (Response should be: no one chose him)
· How would Brian be feeling? Responses could be: sad, left out, unwanted)
· What happens to Justin the new kid, at lunchtime when the other children see his bowl of Bulgogi? (Response should be: the children laughed at him)
· How would Justin be feeling? (Response could be: sad, embarrassed, rejected)
· What does Brian do to make Justin feel better? (Response should be: wrote a note saying ‘I thought the bulgogi looked good’)
· What did Justin do to make Brian smile when he was drawing a picture on the ground outside? (Response should be: he said that’s a really cool drawing.) 
· When the teacher asked the children to team up for a project, what did Brian wish he could draw on the floor? (Response should be: a hole to swallow him up)
· Why was Brian looking happy and colourful at the end of the story? (Response should be: he made some friends; they gave him a cookie.)
4. Explain to students the power people have to make someone feel bad or make them feel good. Helping others when they are feeling sad, being left out or picked on by others is called being an upstander. 
5. Brainstorm and discuss the following terms as key messages from the story:
· Friendship – people that like spending time together, help each other and show care, respect and trust
· Compassion and empathy – understanding how someone is feeling and caring about their situation.
· Upstander – supporting someone, standing up for them, helping them or getting help for them. 
6. Reinforce the power of people to treat others with respect and that everyone has the right to be safe  and to seek support from a trusted adult when needed.


	  




	Your comments
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	6.3 Power dilemmas

Under development

	

	6.4 Bullying behaviour

Under development

	

	6.5 Bullying as an abuse of power

Under development

	








3. Any other comments

 Click or tap here to enter text.
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