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Teacher Consultation
Draft activities paper #2.1 – Birth to age 5



1. Proposed content progression for Focus Area 2 
Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition. 
The ‘Concepts’ column is to help understand what concepts are covered in this consultation paper and will not appear as a list in the curriculum documents. 
Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Concepts covered (at an age and developmentally appropriate level)
	Activities – Birth to age 5

	FA2 – Relationships

	Trusted networks
	· Understanding trust
· Developing a network
· Seeking help
· Bystander

	4.1 Exploring the concept of trust
4.2 Trust walk
4.3 Identifying trusted people
4.4 Developing a trusted network


	
	Respectful relationships
	· Defining relationships
· Types of relationships (adult, family, friends, online) 
· Friendships
· Understanding respect
· Understanding consent/sexual consent

	5.1 Exploring relationships
5.2 Character relationships
5.3 Being respectful
5.4 Language of consent


	
	Power in relationships
	· Understanding power, types of power, addressing power
· Fair/unfair/empathy
· Positive/negative power
· Bullying
· Domestic and family violence
· Psychological pressure and manipulation
· Identity based abuse
· Discrimination, racism, harassment, sexual harassment
	6.1 Taking turns – power struggles
6.2 Exploring fair and unfair
6.3 Thumbs up, thumbs down
6.4 The power of sharing







2. Proposed activities for Focus Area 2 – Relationships
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.

	Topic 4 – Trusted networks

	4.1 Exploring the concept of trust

1.  Introduce trust by building onto activity 1.3 Establishing a trusted network using the books Giraffe asks for help (Chikowore 2019), Jasmine’s butterflies (O’Malley) or One duck stuck (Root 1998). 
2. Ask children questions about the characters that relate to trust, helping others, and asking for help.  
3. Show children the KS:CPC Theme: ‘We can help ourselves to be safe by talking to people we trust’. Create your own display or use KS:CPC Posters. 
4. If children created a network in activity 1.3 Establishing a trusted network refer to those or start afresh. 
5. Brainstorm possible people who might be on a network of people we trust, for example:
· Who would you ask to look after a very special toy? 
· Who would you speak to if you were hungry, hurt or felt sick?
These people should be described in general terms; for example, mum, dad, aunties, grandparents, friends, and educators.
6. Investigate what makes someone trustworthy.
7. Use the word ‘trust’ in everyday situations using teachable moments (RLS 13) so that children become familiar with the concept. For example:
· I can trust you to put away these scissors carefully.
· I can trust you to give Mai her hat.
· You can trust me to look after your painting until you go home.

	

1.1 | For non-verbal children,
change the theme 2 language
to ‘we can help ourselves to be
safe by communicating with people we trust’.


Refer to Appendix 10: Trust and networks for more information.


	Your comments
Click or tap here to enter text.




	4.2 Trust walk

1. Set up a trust walk around the room (e.g. around a table, across to a bookshelf, between a row of chairs).
Place a blindfold a child who has volunteered (or child closes their eyes) and ask them to choose someone to guide them around the walk. Others observe. 
2. Explore questions such as:
· What did you feel like at the beginning of the activity?
· What did you feel like at the end of the activity?
· As the guide, what were your responsibilities? 
· How did you feel having this responsibility?
· How did it feel to be guided?
· Did anyone feel warning signs? What were they?
· How did the guide show they could be trusted to keep the follower safe? 
8. In pairs, children take turns at guiding their partner safely, and at being guided around a safely designed circuit.
Note - Consider safety elements and discuss with the children. Provide the option to pass on being led and encourage involvement as observers and/or guides. 
9. Allow opportunity for students to express how they felt in both roles.

	



	Your comments
Click or tap here to enter text.




	4.3 Identifying trusted people

1. Use stories (RLS 12) such as those listed  to show examples of healthy relationships.
· Browne, A (1990) Willy and Hugh, Red Fox, an imprint of Random House Children’s Books
· Caterwell, T (1991) Sebastian lives in a hat, Omnibus Books, Adelaide
· Fox, M (1998) Koala Lou, Puffin Books, Melbourne
· Root, P (1998) One duck stuck, Walker Books Ltd
· Shanahan, L & Quay, E (2002) Bear and Chook, Hodder Headline Australia, Sydney
               Discuss qualities of various characters in the stories. 
               Ask children:
· Which characters showed they could be trusted to help others? 
· How did they show this?
· How did they actually help another character?
2. Discuss the idea that people they trust will help them and not let them down. They can be relied upon.
Ask children: 
· Who might be people we trust to help to keep us safe?
· Who might we trust to talk to if we feel unsafe? 
3. Children discuss who they could seek help from in the following situations. These may be people that we don’t know. (Examples are shop assistants, police, teachers, family). 
· a child gets separated and can’t find from a parent at the shops
· an adult is calling out to children from outside the preschool fence
· scary pop-up images appear on a child’s tablet device
· a child or children are behaving inappropriately in the preschool bathrooms
· two parents are arguing in the yard at preschool.
4. Model ways of seeking support from people we trust and draw on ‘teachable moments’ (RLS 13) using real life situations presented. 
5. Organise a role-play (RLS 11) on the question of ‘Will you help me?’
6. Invite parents or carers and centre helpers to participate in the role-play.
Reinforce the importance of persistence in telling a trusted person until they listen and help is provided to keep them safe. 

	



	Your comments
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	4.4 Developing a trusted network

1. Select a symbol or diagram to represent a network, using children’s interests and a community context, such as a ‘trust tree’ (see Activity resource: Trust tree). Other examples include a bunch of balloons, stars, an umbrella with different sections, flowers with many petals, a train with carriages, or and a simple concept map (RLS 5).
2. Model an example to students using  a hypothetical situation or characters from a story. Discuss the trusted people that might be on the network such as:
· trusted family members within the household
· a parent or carer who may not live with the child
· close relatives
· adult family friends
· neighbour.
3. Ask children to think about the people in their lives and when they choose someone for their network, ensure they are people they trust, feel safe with and can talk to when they have a problem.
4. Using the chosen diagram, assist children to draw up their own network of people they trust and feel comfortable talking to. Have an individual discussion with each child about their network. This is not a sharing activity; children’s privacy needs to be respected. However, parents/carers need to be invited to discuss their child’s trusted network. 
5. If children are unclear about who to include in their network, pose the following question, individually: ‘How could this person help you if you had your warning signs and were unsafe?’ Use examples of unsafe situations that the children might find themselves in (e.g. lost in the supermarket, frightened to walk past a house with a big dog, bigger children hurting them).

	



	Your comments
Click or tap here to enter text.







	Topic 5 – Respectful relationships

	5.1 Exploring relationships

1. Explain to children that  relationships are connections we have with other people and that there are different kinds of relationships. These could be family, friends, and other people that help and make us feel safe. 
2. Read a story such as  Giraffes Can’t Dance (Andreae 2019) or show the video Bluey Butterflies Season 1, Episode 15.
3. Discuss what being a good friend means and highlight behaviours that help to build good relationships (thumbs up behaviours) and behaviours that feel like a bad relationship (thumbs down behaviours).
4. Brainstorm some thumbs up behaviours, for example:
· talking nicely
· including someone
· helping them to do their best
· listening to your friend
· taking turns
· saying sorry 
· talking about our feelings
· setting boundaries or rules in games
· negotiating which games are played.
5. Brainstorm some thumbs down behaviours, for example:
· laughing at someone
· not including someone
· saying mean things
· not taking turns
· running away and hiding 
· not following boundaries or rules in games
· only playing your game and only playing it your way
· not listening to others or ignoring them.
6. Ask children about strategies someone could use and how someone could seek help. Refer to the previous resource used, for example:
· who could Gerald the giraffe talk to if he was feeling sad about being laughed at? (Responses could include: a friend like the cricket, his parents, a teacher.)
· what could Bluey, Bingo and Judo have done if they couldn’t sort out their issues? (Response should be: talk with a trusted adult.)
· what could we do if we were having issues at the centre? (Response should be: talk with a trusted adult.)
7. Record these behaviours and strategies to refer to particularly during teachable moments (RLS 13) to provide positive reinforcement.
8. Reinforce that we must seek help from a trusted adult if feeling unsure about any relationships or notice lots of thumbs down behaviours.
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	5.2 Character relationships

1. Select a familiar text, TV show or movie that depicts multiple types of relationships. Examples could include:
· Bluey (BBC) character list 
· Koala Lou, (Fox 1998)
· Wilfred Gordon McDonald Partridge, (Fox 1984)
· Finding Nemo, (Pixar 2003)
2. Explain that we are going to talk about relationships which are connections we have with other people.
There are different kinds of relationships. Examples can include family, friends, people who help, 
3. As a class, select a main character from the options above and brainstorm all the different relationships that character experiences. For example, Koala Lou has characters that can be categorised as family, friends and people who help her. 
4. Use an enlarged version of the Activity resource: Relationships circle and place pictures or photos of the characters in the appropriate relationship category. Encourage children to discuss why they think the various characters belong there.
5. If there are gaps or empty categories such as “people I don’t know”, ask who might go here? Responses could include: a shop keeper, a police officer, firefighter, someone at the park, a bus driver.
6. Using the same relationship categories as above, ask children to individually identify people in their own lives who could be in each category.

	

https://www.bluey.tv/characters/
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	5.3 Being respectful

1. Ask students what respect means. Show the video Sesame Street: Respect – word on the street (Sesame Street). Stop the video at key points to discuss messages such as:
· treating people the way you want to be treated
· want people to feel like they’re being cared for
· treat them kindly
· make them feel that they’re wanted
· the big bad wolf chasing the pigs
· safety chickens showing safety and respect
· phone ringing and interrupting the concert.
2. Use language of respect and encourage respectful behaviour during activities such as:
· Posters – paint pictures of the characters showing respect such as the ‘safety chickens’ from the Sesame Street video. 
· Respect cookies – make (or buy) cookies then add an icing letter on each to spell R-E-S-P-E-C-T. Children can talk about their cookie, ‘I have the S in respect’ or put them in a row to show the word.
· Respect chain – provide children with strips of paper that they colour in or paint. Write a letter on each chain R-E-S-P-E-C-T and display them around the centre.
3. Remind children about being respectful and how it can make others feel important, happy and safe.  

	
https://www.youtube.com/watch?v=GOzrAK4gOSo


	Your comments
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	5.4 Language of consent

Under development

	




	Topic 6 – Power in relationships

	6.1 Taking turns – power struggles

1. Engage children in imaginative play scenarios that involve sharing, turn-taking, and problem-solving. Provide toys and props that encourage cooperative play, such as building blocks or puppets. During play, guide them in negotiating roles, resolving conflicts, and understanding how power can be shared.
2. Use resources such as:
· My turn, your turn: A story about sharing (Loewen 2019) or show a read aloud video, eg Bright Start. 
· Two-Headed Monster Takes Turns (Sesame Street)
· Llama Llama time to share (Dewdney 2012).
3. Discuss with children the advantages and disadvantages of taking turns, for example: 
· Advantages - All children can play with the toy, no one misses out, and it is fair. Everyone is happy.
· Disadvantages - Only some children can play with the toy, some children miss out, and it is unfair. Some children may be sad or angry.
4. Children can create paintings and drawings about positive behaviours depicting themselves with their friends or characters from the stories.
5. Reinforce positive behaviours related to power dynamics, such as sharing, taking turns, or being kind to others. Encourage children to continue practicing fair and respectful relationships.

	





https://www.youtube.com/watch?v=SAhgcfsYiFI
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	6.2 Exploring fair and unfair

1. Ask children what being fair and unfair means. 
Provide examples for ‘fair’ such as:
· taking turns to slide down the slippery dip
· sharing the toys
· playing a game and following the rules.
Provide examples for ‘unfair’ such as:
· a child breaking another child’s sandcastle
· scribbling on someone else’s drawing
· hurting someone.
2. Read books (RLS12) to identify fair and unfair, power  greed, and the importance of sharing and generosity.  Read Pig the Pug (Blabey 2014) and ask questions about:
· playing together and sharing
· being bossy
· caring about others.
Read Fair is Fair (Varela 2014) and ask: 
· How did the zookeeper use their power to look after the animals? (Responses could include: the zoo keeper knew what was best for each animal; ensured the needs of each animal was met; told the animals she loved them all.)
· What could the animals do if they or others were being treated unfairly? (Response should be: ask for help.)
3. Talk about the processes at the centre about fair and respectful play, sharing and taking turns. Remind children about what they could and who they could talk to if they felt someone was being unfair.

	




	Your comments
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	6.3 Thumbs up, thumbs down

1. Choose a story that focuses on fairness such as:
· It's Not Fair! (Krouse 2008)
· Fair share (Goodhart 2019).
2. Discuss  the story and the key messages Ask questions such as:.
· Why might someone choose not to be fair?
· How might someone feel when others are being fair?
· How might someone feel when others are being unfair?
· Is it important to be fair? What can we do help make things fair for everyone?
· What can you do if something feels unfair?
3. Use a thumbs up, thumbs down strategy  for children to share whether different scenarios represent fair or unfair situations.
Pose some simple scenarios using a one step removed (NNA 4) approach (eg persona dolls (RLS 7) or puppets) such as:
· a child wants to play in the sandpit but another child wouldn’t let them
· a child puts paint on another child’s picture
· showing a new child where to put their lunch
· hurting another person
· telling the teacher that their friend has hurt themselves.
4. Reinforce communication and behaviours that support empathy and understanding of different perspectives, cooperation, fairness, and sharing. Remind children to communicate their feelings if they need support or if someone has treated them unfairly.
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Click or tap here to enter text.




	6.4 The power of sharing

1. Ask children what sharing means. Provide some examples of how people share different items, toys, books, games, coloured pencils and paper.
2. Read stories or sing songs about sharing, for example:
· Sesame Street: Sharing Song! (Sesame Street)
· Sesame Street: Sharing Song with Elmo and Ernie (Sesame Street)
· Rainbow Fish (Pfister 2012). Discuss what Rainbow Fish was feeling, what Rainbow Fish shared with others and how they reacted.
3. Reinforce the good feelings when people share and how others feel happy too. Discuss  positive communication and behaviours that support empathy and understanding of different perspectives, cooperation, fairness, and sharing. 
4. Remind children to share their feelings and  talk to a trusted adult if someone treats them  unfairly. 

	





https://www.youtube.com/watch?v=ewhwY5-EP38&t=19s
https://www.youtube.com/watch?v=rK14Ejaoqqw
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3. Any other comments

 Click or tap here to enter text.
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