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3. Proposed activities for Focus Area 1 – The right to be safe
4. Any other comments



1. Overview and framework

Overview
The Keeping Safe: Child Protection Curriculum (KS:CPC) Review will ensure the curriculum remains contemporary, world leading and evidence-based. 
This paper provides the draft version 3 Rationale and Aims that were updated to highlight the shared responsibility for the protection of children and young people. It also provides the new framework graphic and the proposed content progression for Focus Area 1. We seek your feedback on a selection of activities that have been updated or added.

KS:CPC Rationale
All children have the fundamental right to be safe – to learn, play, grow, live safely, be supported and valued, in accordance with the United Nations Convention on the Rights of the Child. 

Keeping all children safe is a global challenge with millions of children subjected to abuse, neglect, violence and other rights violations each year. Child abuse reaches all parts of society across economic and social circumstances, culture, religion or ethnicity and has both immediate and long-term consequences. 

Research indicates that most child abuse and neglect is perpetrated by someone known to the child or their family. Furthermore, survivors of abuse often say they didn’t know what abuse was, that the behaviour was wrong, what to do about it, and that people didn’t listen. Education is paramount.

Promoting the safety and wellbeing of all children and young people is a shared societal responsibility. Families, communities, governments, business, and services all play a role in protecting children and young people.  While safeguarding policies and practices support organisations to respond to harmful or unsafe situations; child protection education empowers children.

Education must support children’s self-efficacy and agency to advocate for their right to be safe. Children need the knowledge, skills and understanding to develop respectful relationships, recognise and report abuse, and apply strategies to support their safety and wellbeing. This is at the core of the Keeping Safe: Child Protection Curriculum.

KS:CPC Aims
All children and young people in developmentally appropriate ways can:
1. Understand they have the right to be safe
2. Recognise abuse and unsafe situations
3. Apply knowledge, skills and understanding to be safe 
4. Seek support for themselves or others








Framework
	A new visual representation of the curriculum’s framework will demonstrate:

1. the core reason why we use the KS:CPC
The KS:CPC is premised on the core belief that all children have the right to be safe, in accordance with the United Nations Convention on the Rights of the Child.

2. the essential knowledge, skills and understanding that children need to learn
To support their rights, children must learn how to:
· Recognise abuse and unsafe situations
· Develop and apply strategies to be safe
· Seek support and report

3. how the curriculum is organised and implemented
The curriculum is organised into four Focus Areas that build on a child’s understanding in a holistic, sequential, and developmentally appropriate way. 
The Focus Areas contain learning activities for teachers to use with children and young people, to build knowledge, skills and understanding across a variety of contexts.
· Focus Area 1: The right to be safe
· Focus Area 2: Relationships
· Focus Area 3: Recognising and reporting abuse
· Focus Area 4: Protective strategies
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	Your comments on the Rationale, Aims and Framework
Click or tap here to enter text.






2. Proposed content progression 

Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition (previous location in brackets). The ‘Content’ column is to assist with the consultation process and will not appear in the curriculum documents. Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Content (at an age and developmentally appropriate level)
	Activities – Years 11 to 12

	FA1 – The right to be safe

	Keeping safe

	· Setting group norms for safe learning
· Establishing networks
· Trusted people
	1.1 Themes for keeping safe
1.2 Group norms
1.3 Establishing a trusted network

	
	Rights and responsibilities

	· Understanding rights and responsibilities
· UN Convention on the Rights of the Child
· Human Rights
· Personal space and boundaries
· Identity 
· Gender stereotypes
	2.1 Rights around the world
2.2 Equal opportunity
2.3 Boundaries 
2..4 Privacy
2.5 Character strengths
2.6 Gender stereotypes
2.7 Equity and equality

	
	Safe and unsafe

	· Feelings
· Recognising feelings as warning signs
· Safe and unsafe situations
· Defining and assessing risks and risk-taking
· Online risks
	3.1 Emotional intelligence and wellbeing
3.2 Warning signs and red flags
3.3 Safety matters
3.4 Online safety advocacy 
3.5 Risk assessment
3.6 Risk-taking






3. Proposed activities for Focus Area 1 – The right to be safe
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.

	Topic 1 – Keeping safe

	1.1 Group norms, networks and themes (NEW)

Under development

	


	Topic 2 – Rights and responsibilities

	2.1 Rights around the world

Under development

	

	Your comments





	2.3 Boundaries

1. Use the video What is consent? (Rise above) and ask students to consider the following questions:
· What were the boundaries?
· How were the boundaries set?
· How can someone stick to their boundaries?
· What happens if boundaries are not respected?
· What were some other key messages presented? (Responses could include: importance of respecting someone else’s boundaries; people have different boundaries; communication helps to understand other people’s boundaries).
2. As a class, brainstorm examples of boundaries someone may have in different parts of their life (Responses could include: at work – not being contacted outside of work hours; at school – not being distracted during class time; at home – not entering personal space eg bedroom without permission; friendships or relationships – not engaging in certain behaviour or activity).
3. Use the resource How to set healthy boundaries & build positive relationships (PositivePsychology.com).
4. Reinforce that if someone is concerned about their right to privacy or boundaries are not being respected, that they must: speak to someone on their trusted network or another trusted person.

	

https://youtu.be/LO3i1EJE6DI











https://positivepsychology.com/great-self-care-setting-healthy-boundaries
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	2.4 Privacy

1. Privacy is a right, according to both the Universal Declaration of Human Rights and the United Nations Convention on the Rights of the Child.
Ask students:
· What does privacy mean?
· What things or pieces of information are private? (Consider all aspects of life: school, work, home, social, relationships, body, online.)
2. Discuss key points regarding privacy:
· Everyone has the right to have their privacy respected.
· The whole body is private.
· No-one has the right to touch another person’s body or take photos of them without their consent.
3. Privacy and confidentiality are often a consideration for children and young people accessing support, including from health professionals. Using resources such as Your rights at the doctor (Youth Law Australia), Health stuff (Legal Services Commission South Australia) and How age affects confidentiality (Reach Out), students explore the following questions regarding young people seeking health care services:
· What is private/confidential when seeking health or medical support or services?
· Can young people access health or medical services confidentially?
· Can a young person go to a doctor by themselves?
4. In small groups, ask students to explore The eSaftey Guide (eSafety Commissioner) to identify how young people can protect personal information when using games, apps and social media.
5. Ask students, ‘If someone is concerned about their right to privacy not being respected, what could they do?’ (Responses could include: speak to the person; speak to someone on their trusted network or another trusted person; contact police.)

	
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.unicef.org.au/united-nations-convention-on-the-rights-of-the-child









https://yla.org.au/sa/topics/health-love-and-sex/your-rights-at-the-doctor/
https://lsc.sa.gov.au/cb_pages/young_people_and_health.php
https://au.reachout.com/articles/how-age-affects-confidentiality



https://www.esafety.gov.au/key-issues/esafety-guide
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	2.5 Character strengths

1. Ask students to consider how identity connects with rights and responsibilities?
2. Reinforce that:
· everyone has the right to identity
· everyone has the responsibility to respect the identity of others
· everyone has the responsibility to help keep themselves and others safe.
3. Introduce character strengths and virtues as something that everyone has, but in varying degrees. Character strengths can be organised into broad categories or virtues.
4. In small groups, students select 3 character strengths (refer to VIA Institute on Character) and brainstorm how each one can be positively used to respect other people’s identities.
5. As a class, collate responses using a mind map (RLS 5) to identify how each strength can be used positively to respect the rights and responsibilities of self and others. Responses could be collated using individual character strengths or using the broader categories or virtues.
6. Students individually complete the VIA character strengths survey (VIA Institute on character) – login is required. Students use this to reflect on their identity using a strengths-based approach, and how their strengths can be used positively to support others.
7. Ask students, ‘How can character strengths help to keep someone safe?’ For example, courage to speak up; empathy to understand feelings of others; perseverance to keep telling until safe).
8. Consider using additional resources to explore how elements of someone’s identity (such as characteristics, strengths, culture, language, family or kinship) have been used positively to reinforce their own right to identity or to further respect and support the rights of others. Examples include:
· Buckskin (SBS)
· Episodes from The Imperfects Podcast (The Resilience Project)
9. Reinforce that everyone has the right to their own identity, and the responsibility to respect the identity of others. The character strengths and virtues are all positive and none should be considered as weaknesses.

	








https://www.viacharacter.org/character-strengths 


https://www.viacharacter.org/resources/activities/the-classification-of-character-strengths-and-virtues-icons





https://www.sbs.com.au/ondemand/tv-program/buckskin/973060163934
https://theresilienceproject.com.au/at-home/podcasts/ 

Additional resources:
· KS:CPC Anangu resources: Secondary years character strengths cards in language (Department for Education)
· Character strengths! Poster (Deakin University)
· We all have strengths (Deakin University).
· Buckskin: A film about Jack. A study guide by Fiona Hall. (ATOM)
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	2.6 Gender stereotypes

1. As a class, brainstorm stereotypes that exist in society based on someone’s gender, eg women are emotional; men don’t cry; women are weak; men are strong.) 
2. In small groups, students explore the question, ‘What is the potential impact of gender stereotypes?’ Guide students to think about the potential impact to someone’s identity, relationships, choices (eg careers, hobbies); the limitations and harm they may cause; and the behaviour or attitudes that they may allow or support.
3. Choose from the following topics where students work in small groups using a ‘plus, minus and interesting’ table. You can focus on 1 topic for all groups or provide different topics:
· Stereotypes in the media
· Choose a video such as Rewrite the story (The Representation Project); The mask you live In - official trailer (The Representation Project) or A call to men - Tony Porter (TED). Students the discuss in their groups.
· Unconscious bias
· [bookmark: OLE_LINK1]Show the video Thinking about your bias (AWES) then discuss in small groups. 
· Gendered marketing
· Choose a video such as Gendered marketing (The Checkout) or Stereotypes in Commercials: Snacks (civsti). Students then discuss in their groups.
4. Ask students questions that focus on the key messages of the topic such as:
· Why do stereotypes exist?
· Where are stereotypes most obvious in society?
· How do people’s biases (conscious or unconscious) impact on others? (Responses could include: they limit people’s potential; they dictate how people should behave; they allow or support inappropriate behaviour.)
· Why are statements such as ‘real men don’t cry’ or ‘throwing like a girl’ harmful? (Responses could include: reinforces gender stereotypes; cause self-doubt or low self-esteem; devalues; reinforces inequities.)
· What impact can stereotypes have on relationships? (Responses could include: hinder communication; perpetuate prejudice and discrimination; limit social connections; cause inequity or power imbalance.)
· How can stereotypes be challenged and what impact will this have? (Responses could include: educate people; increased awareness; speak up; challenge media; change language used; be more inclusive; promote empathy.)
5. Reinforce everyone’s right to be themselves, to be safe and to be respected. If these rights are challenged, talk to a trusted adult or support service.

	2.6 | Definitions:
· Gender stereotypes are preconceived ideas or beliefs about how people of different genders should behave, look, or act based on societal expectations, rather than their individual choices and abilities.
· Unconscious bias refers to the automatic, unintentional, and often subtle prejudices or stereotypes that people hold toward certain groups or individuals, influencing their decisions, actions, and perceptions without conscious awareness.

https://www.youtube.com/watch?v=mPAmjWtHHYs 
https://www.youtube.com/embed/hc45-ptHMxo?autoplay=1 
https://www.youtube.com/watch?v=td1PbsV6B80 
https://www.youtube.com/watch?v=YzZki8hDQXY 
https://youtu.be/3JDmb_f3E2c
https://youtu.be/nssGe19qm64 


Additional resource:
Tackling Gender Stereotypes, Cormac Harris & Alan O'Sullivan (TEDx Talks)
https://www.youtube.com/watch?v=GUVpsRuerGA  
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	2.7 Equity and equality

1. Use one of the following resources to explore the similarities and differences between equality and equity:
· Let’s talk about equality and equity (Australian Human Rights Commission).
· What's the difference between equity and equality? (Participate Learning)
· Equality vs Equity (Synergy Consulting).
2. Use examples to clarify and further explore equity and equality, for example:
· Health services based on individual differences and needs vs the same health care services for all people.
· Support for students based on their level of understanding vs the same support for all students.
· Free food for those who are homeless or living in poverty vs free food for everyone.
3. In small groups, students brainstorm examples of equity and equality that relate to children and young people.
4. Develop a shared explanation or definition, for example:
Equality is about equal support and equal access. Equity takes into consideration individual differences and needs in order to succeed or achieve the same.
5. Select appropriate resources to identify examples and support discussion about gender equality and/or equity, including examples:
· Women and the Media Infographic (UN Women)
· The Levers of Change Gender Equality Attitudes Study 2022 Infographic (Unstereotype Alliance)
6. In small groups, brainstorm positive examples of equity that focus on gender, for example:
· Programs that encourage female students to pursue careers in STEM. For example, females being under-represented in STEM education and careers
· programs and resources that focus on mental health support for males. For example, males less likely to access support for mental health issues
· parental leave for both parents
· funding, resources and support services for female victims of domestic and family violence. For example majority of domestic violence and sexual assault is perpetrated by men against women; violence is likely to have a more severe impact on female than male victims; domestic or family violence against women is the single largest driver of homelessness for women.
7. Ask the question ‘what are the benefits of an equitable society?’
	


https://youtu.be/9isVHRDeGis
https://youtu.be/VUJdUYfJT6A
https://youtu.be/0nbA0WoYozc










http://tiny.cc/WomenMediaInfographic 
https://www.unstereotypealliance.org/en/resources/research-and-tools/the-levers-of-change-gender-equality-study-2022-infographic
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	Topic 3 – Safe and unsafe

	3.1 Emotional intelligence and wellbeing

1. Students work in pairs or small groups to research the topic ‘the importance of emotional intelligence for wellbeing’.  The research can be done independently, or provide some suggested articles such as:
· Why is emotional intelligence important for students? (The University of Queensland)
· Emotional intelligence (Nemours Children’s Health)
· 5 reasons emotions are important (verywellmind).
2. Students can present their findings to the class in various formats such as a slideshow, video or verbal presentation. Ensure that key areas are addressed, for example:
· What is emotional intelligence.
· Why it’s important for life, wellbeing and safety.
· How it can be developed and improved.
3. Reinforce the importance of recognising our feelings and emotions and how they can be indicators for our safety and wellbeing. They are part of our warning sign system, along with physical and external indicators to help us know when something is wrong. Always talk to a trusted adult or a support service in these circumstances.
	


https://study.uq.edu.au/stories/why-emotional-intelligence-important-students 
https://kidshealth.org/en/teens/eq.html 
https://www.verywellmind.com/the-purpose-of-emotions-2795181
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	3.2 Warning signs and red flags

1. Ask students:
· What are warning signs? (Responses could be: the indicators that something may be wrong; potential danger; harmful situation.)
· What are some emotional and physical indicators of warning signs? (Responses could include: emotional - anxious, scared, worried; physical – shaking, sweating, upset stomach.)
· What are red flags? (Response could be: warning signs of potential problems, harm or danger. 
2. Show the video Red Flags case study 2020 (ThinkUKnowAUS) then ask students what happened in each red flag situation and what action should be taken. For example:
· Red flag 1 - One of the characters received an image from Nick and showed it to her friend. Action - images with sexual content should be to deleted immediately; talk to a trusted adult.
· Red flag 2 - Nick requested an image in return for sending one. Action: it’s okay to say no if someone is asking for images with sexual content; talk to a trusted adult.
· Red flag 3 - A friend suggested sharing personal content to a group chat. This is non-consensual image sharing because Nick has not given his permission to send it on. Action: delete the image immediately; don’t share it; talk to a trusted adult.
· Red flag 4 - One of the girls in the group chat shared Nick’s image with another friend and it has gone around the school. Action - seek help from a trusted adult.
3. Discuss the key issues in this scenario about:
· Recognising inappropriate behaviour, the warning signs and red flags
· Responsibility of the person sending the image and the person who receives it 
· Understanding that sending and/or forwarding intimate images without their consent is abuse and legal action may be taken.
4. Reinforce the importance of talking to a trusted adult in any situation that is inappropriate, unsafe or illegal. Support services are available for students to contact such as Kids Helpline (Australia) or Report online harm (eSafety Commissioner, Australia).
	







https://www.youtube.com/watch?v=_0xhJUcJtk4 















https://kidshelpline.com.au/ 
https://www.esafety.gov.au/report 
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	3.3 Safety matters

Under development

	

	3.4 Online safety advocacy

1. Ask students, ‘what are some key online safety issues for young people? (Responses could include: cyberbullying; sending nude images (image-based abuse); social media; privacy and security; pornography; grooming; scams; inappropriate content; sextortion.)  
2. Explain that research provides valuable information about the issues and how they can be addressed by government and technology organisations.
3. Show some research that is most relevant, for example:
· Infographic – adults’ experiences online (eSafety Commissioner, Australia)
· Child and youth safety online (United Nations).
4. Explain how young people can be proactive in their responses to online issues and championing the message for others to be safe and respectful online.
5. Show a video such as:
· Youth Council Meeting - Online issues (eSafety Commissioner, Australia) 
· Online safety with UNICEF youth advocate Gitanjali Rao (UNICEF Malaysia).
6. Students work in small groups using the Activity resource: placemat. Students discuss and record responses to the topic ‘Online safety issues’ by writing the topic title in the centre box then providing responses in each of the other boxes to the following:
· define and describe the term ‘online issues’
· list some common online issues
· how the issues impact on young people
· what the group would do as online safety ambassadors to address the issues.
7. Share back as a class and identify any ideas that might support change at the school or in the community. Encourage ideas about campaigns, posters, videos or other proactive suggestions. Ensure they include options for seeking support from a trusted adult or  a support service. Provide some examples of community and support services that are most relevant.

	







https://www.esafety.gov.au/research/australians-negative-online-experiences-2022/infographic-adults-experiences-online
https://www.un.org/en/global-issues/child-and-youth-safety-online



https://vimeo.com/825295626
https://www.youtube.com/watch?v=cYne-pixD3c
https://kscpc.sa.edu.au/a/10109 
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	3.5 Risk assessment

1. Students work in groups to discuss and record responses to the scenarios in the Activity resource: Risk assessment or create some of your own. Students also provide a response to why they rated the scenario low risk, high risk or unsure.
2. As a class, discuss each scenario and ask the following questions:
· what is risky and unsafe about the situation?
· what could the person do to make the situation safer?
3. Show the video Risky decisions – They can be a good thing for teens to make (Decision Education Foundation). Discuss key aspects of the video and ask questions such as:
· How useful is a risk-o-meter?
· How does the risk index work (eg relative risk, probability and impact)
· What is the H.I.P. check (How will things change? Impact just me or others too? Permanent or reversible?)
· How is likelihood assessed (eg talk to experts, gather statistics, make estimates based on best information)
· What is the decision trap? (eg we concentrate on what we want, ignore outcomes we don’t want, assume it won’t happen)
· How do we take smart risks?
4. Reinforce the importance of assessing situations before taking risks, asking others to help, and ensuring that risks are safe and positive. 

	  








https://www.youtube.com/watch?v=dIiN2jLBbCU 
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	3.6 Risk assessment

Under development

	






4. Any other comments

 Click or tap here to enter text.
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