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1. Overview and framework

Overview
The Keeping Safe: Child Protection Curriculum (KS:CPC) Review will ensure the curriculum remains contemporary, world leading and evidence-based. 
This paper provides the draft version 3 Rationale and Aims that were updated to highlight the shared responsibility for the protection of children and young people. It also provides the new framework graphic and the proposed content progression for Focus Area 1. We seek your feedback on a selection of activities that have been updated or added.

KS:CPC Rationale
All children have the fundamental right to be safe – to learn, play, grow, live safely, be supported and valued, in accordance with the United Nations Convention on the Rights of the Child. 

Keeping all children safe is a global challenge with millions of children subjected to abuse, neglect, violence and other rights violations each year. Child abuse reaches all parts of society across economic and social circumstances, culture, religion or ethnicity and has both immediate and long-term consequences. 

Research indicates that most child abuse and neglect is perpetrated by someone known to the child or their family. Furthermore, survivors of abuse often say they didn’t know what abuse was, that the behaviour was wrong, what to do about it, and that people didn’t listen. Education is paramount.

Promoting the safety and wellbeing of all children and young people is a shared societal responsibility. Families, communities, governments, business, and services all play a role in protecting children and young people.  While safeguarding policies and practices support organisations to respond to harmful or unsafe situations; child protection education empowers children.

Education must support children’s self-efficacy and agency to advocate for their right to be safe. Children need the knowledge, skills and understanding to develop respectful relationships, recognise and report abuse, and apply strategies to support their safety and wellbeing. This is at the core of the Keeping Safe: Child Protection Curriculum.

KS:CPC Aims
All children and young people in developmentally appropriate ways can:
1. Understand they have the right to be safe
2. Recognise abuse and unsafe situations
3. Apply knowledge, skills and understanding to be safe 
4. Seek support for themselves or others








Framework
	A new visual representation of the curriculum’s framework will demonstrate:

1. the core reason why we use the KS:CPC
The KS:CPC is premised on the core belief that all children have the right to be safe, in accordance with the United Nations Convention on the Rights of the Child.

2. the essential knowledge, skills and understanding that children need to learn
To support their rights, children must learn how to:
· Recognise abuse and unsafe situations
· Develop and apply strategies to be safe
· Seek support and report

3. how the curriculum is organised and implemented
The curriculum is organised into four Focus Areas that build on a child’s understanding in a holistic, sequential, and developmentally appropriate way. 
The Focus Areas contain learning activities for teachers to use with children and young people, to build knowledge, skills and understanding across a variety of contexts.
· Focus Area 1: The right to be safe
· Focus Area 2: Relationships
· Focus Area 3: Recognising and reporting abuse
· Focus Area 4: Protective strategies

	[image: ]



	Your comments on the Rationale, Aims and Framework
Click or tap here to enter text.






2. Proposed content progression 

Note: The focus areas have not changed. Most activities have been updated and some have been moved to a different focus area since the previous edition (previous location in brackets). The ‘Content’ column is to assist with the consultation process and will not appear in the curriculum documents. Activities in italics are still under development and not currently available for consultation.

	Focus Area
	Topic name
	Content (at an age and developmentally appropriate level)
	Activities – Years 9 to 10

	FA1 – The right to be safe

	Keeping safe

	· Setting group norms for safe learning
· Establishing networks
· Trusted people
	1.1 Themes for keeping safe
1.2 Group norms
1.3 Establishing a trusted network

	
	Rights and responsibilities

	· Understanding rights and responsibilities
· UN Convention on the Rights of the Child
· Human Rights
· Personal space and boundaries
· Identity 
· Gender stereotypes
	2.1 Rights and responsibilities 
2.2 Abuse of rights
2.3 Personal boundaries in relationships
2.4 Private information online
2.5 Identity
2.6 Gender stereotypes
2.7 Gender equality

	
	Safe and unsafe

	· Feelings
· Recognising feelings as warning signs
· Safe and unsafe situations
· Defining and assessing risks and risk-taking
· Online risks
	3.1 Warning signs – emotional indicators
3.2 Warning signs -  external indicators
3.3 Safe or unsafe
3.4 Online experiences
3.5 Assessing risk
3.6 Risk-taking and peer pressure






3. Proposed activities for Focus Area 1 – The right to be safe
Note: the following are a selection of activities that have been modified or added since the KS:CPC Revised Second Edition, the sequence and content of these activities may change further prior to publishing.

	Topic 1 – Keeping safe

	1.1 Group norms, networks and themes (NEW)

Under development

	



	Topic 2 – Rights and responsibilities

	2.1 Rights and responsibilities

1. Draw two columns on a whiteboard or large area. Label the first column ‘rights for students at school’.
[image: ]
2. Provide students with sticky notes and ask them to write the rights students have when attending school and stick them on the whiteboard. Alternatively, consider doing this in small groups rather than individually to encourage one step removed (NNA 3).
3. Encourage students to consider student diversity when completing the task; to consider rights of people, for example, with disability; be sexually or gender diverse; be culturally or linguistically diverse.
4. Summarise the rights that were recorded. If there are any examples that are unclear or inappropriate, question why they may be on the board (do not necessarily ask for the person who wrote it to comment, as it may not be their personal view and/or they may have a misunderstanding).
5. If rights such as ‘freedom of speech’ or ‘right to have an opinion’ appear, discuss that this is not therefore the right to discriminate or abuse.
6. Label the second column on the whiteboard ‘responsibilities for students at school’ and repeat the process with new sticky notes.
7. Discuss the connection between rights and responsibilities, such as the responsibility to respect the rights of others.
8. Repeat the process of placing sticky notes in 2 columns, using a range of different contexts, such as rights and responsibilities of:
· teachers at school
· children and parents/carers at home
· employees and employers at work
· people in close or intimate relationships.
9. Conclude by discussing the Universal Declaration of Human Rights. Refer also to A simplified version of the Convention on the Rights of the Child (note that the convention defines children as everyone under 18 years of age). 
10. Reinforce that if someone does not feel as though their rights are being respected or they are concerned about their responsibilities, then they must talk to a trusted adult, or someone of their trusted network, or contact a support service such as Kids Helpline (Australia).

	



























http://tiny.cc/DecHumanRights
http://tiny.cc/UNCRC-Simplified




	Your comments





	2.2 Abuse of rights

1. Ask students, ‘Describe how bullying, cyberbullying, harassment, violence and discrimination a human rights issue?’ There are several examples within the Universal Declaration of Human Rights and the United Nations Convention on the Rights of the Child which highlight this. Refer to:
· Bullying – Know Your Rights: Violence, Harassment and Bullying Fact sheet (Australian Human Rights Commission)
· A simplified version of the Convention on the Rights of the Child (UNICEF Australia).
· Lesbian, Gay, Bisexual, Trans and Intersex Equality (Australian Human Rights Commission).
2. Use scenarios from Equal Opportunity 4 Schools (Government of South Australia) and brainstorm what rights and responsibilities the people in each scenario have. Consider scenarios from school, work and community life. 
3. Use the following questions to discuss each scenario:
· What rights does each person have?
· Are any of these rights being violated?
· Whose responsibility is it to ensure the rights of each person?
· What can the person do if they feel that their rights are not being respected?
4. Discuss the role of bystanders and upstanders and what they could do if they witness someone else’s rights not being respected. Refer to:
· Be an Upstander – not a bystander (eSafety Commissioner)
· Cyberbullying, human rights and bystanders (Australian Human Rights Commission)
· Racism. It stops with me -Resources (Australian Human Rights Commission).
5. Reinforce that if someone does not feel as though their rights are being respected or they are concerned about their responsibilities, then they must talk to a trusted adult, someone of their trusted network, or contact a support service such as Kids Helpline (Australia).

	




http://tiny.cc/AHRC-ChildrenYoungPeople
http://tiny.cc/UNCRC-Simplified

http://tiny.cc/AHRC-LGBTI-Equality

http://kscpc.2.vu/EO4Schools






http://kscpc.2.vu/eSafetyUpstander
http://tiny.cc/AHRC-CyberbullyingRights
http://kscpc.2.vu/RISWM_Resources


	Your comments





	2.3 Personal boundaries in relationships

1. As a class, brainstorm the meaning of personal boundaries and develop a shared definition. For example:
· Personal boundaries are the invisible lines we set for ourselves. They are the guidelines on what we feel comfortable with and the expectations we have of the people we interact with.
· Personal boundaries are the limits we set for ourselves, it is up to us to decide what they are and when to set them.
2. Personal boundaries can be applied within all interactions and relationships. In small groups, ask students ‘Why are personal boundaries important in all relationships?’ Responses could include:
· They can help to keep the people involved healthy and safe
· So that someone can identify and communicate what they want to do, and what they don’t want to do.
· So that everyone is aware of each others’ boundaries are.
· To identify when and how to access support.
3. Show the video Healthy Boundaries in Relationships (Healthy Relationships Initiative). Reinforce that although the video talks about intimate relationships (eg partner), the same messages are applied to all interactions and relationships.
4. In small groups, students use the Activity resource: Y chart (RLS 17) to explore what setting, communicating and enforcing boundaries sounds like, looks like and feels like.
5. Facilitate discussion about the four main sections covered in the video:
· know your wants, fears and limits
· communicate your boundaries
· enforce your boundaries
· recognise that boundaries change.
6. Use the video Teen Voices: Friendships and Boundaries (Common Sense Education) to explore boundaries in the context of social media and online friends.
7. Students create a table to explore the advantages and disadvantages of communicating with friends online, using examples from the video and adding their own. For example:

	Advantages of communicating with friends online
	Disadvantages of communicating with friends online

	· Establishing relationship
· Reaching out when in need
· Easy
· Availability of support
	· Invasion of space and privacy
· Location 24/7
· Inappropriate contact (constant and annoying)
· Too much contact
· Pressure to respond



8. Students add to their Y chart (above) with a focus on boundaries when communicating with friends online. Use examples from the table to support discussion.
9. If someone’s boundaries (including online boundaries) are not being respected, or if someone is unsure about boundaries, they should speak to a trusted adult or someone else on their trusted network.

	













https://youtu.be/3A_4GCAozVk









https://www.youtube.com/watch?v=yjzGxLq1Dqs
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	2.4 Private information online

1. Discuss privacy, rights and responsibilities by asking students:
· What are our rights regarding privacy?
· What are our responsibilities to others regarding privacy?
· Are these rights and responsibilities different when considering privacy online? If so, how?
2. Ask students, ‘What are examples of someone’s privacy being invaded online?’ (Responses could include: logging on to someone else’s social media account; posting a photo of someone online without their permission; someone using someone else’s identity online; accessing someone’s device without them giving permission.)
3. Select from the following resources for students to discuss sharing personal information online and online identity:
· Digital DNA (eSafety Commissioner)
· Facebook Data (Behind the News, ABC)
· How private is your personal information? (Action Fraud UK)
4. In small groups, students brainstorm types of information young people their age may share (intentionally or unintentionally) online via social media, email, online banking, gaming, etc. (Responses could include: name, date of birth, phone number/s, home address, location check-ins, event RSVPs, school or work details, email address, photos, details of family, friends and other relationships.)
5. For each type of information identified above, students brainstorm the risks associated with sharing personal or private information.
6. Select from the following resources that show potential risks of sharing information. Allow students to add to their brainstorm from above.
· The Devil’s in Your Details – Phone Fraud (Action Fraud)
· The Devil’s in Your Details – Online Fraud (Action Fraud).
7. As a class, brainstorm strategies that young people can use to help keep themselves safer online. For example:
· Setting secure passwords or passphrases
· Never share passwords or passphrases
· Using multi-factor authentication
· Completing system updates on devices
· Save backups of important information
· Setting appropriate security settings within apps
· Only connect to secure wi-fi networks
· Log out of online accounts when not using them.
8. Provide the following websites for students to explore individually to identify strategies and resources that support young people:
· Protecting your personally identifiable information ( eSafety Commissioner)
· Protect yourself: Multi-factor authentication (The Australian Cyber Security Centre)
· Set secure passphrases (The Australian Cyber Security Centre)
· Identify theft ( eSafety Commissioner).
9. Reinforce that if anyone feels that their private or personal information has been used inappropriately, including if they believe they have been victim of identity theft, that they must talk to a trusted adult or someone on their trusted network. In addition:
· Identity theft or fraud can be reported to the Australian Cyber Security Centre
· Report a complaint about cyberbullying, adult cyber abuse, image-based abuse (sharing, or threatening to share, intimate images without the consent of the person shown) or illegal and restricted online content at Report online harm (eSafety Commissioner).

	









https://youtu.be/xJ0_Iy1zpl0
https://www.abc.net.au/btn/classroom/facebook-data/10489220
https://youtu.be/yrjT8m0hcKU







https://youtu.be/0N4MgKN3pkE
https://youtu.be/Ugl8bmZF9Pc








https://www.esafety.gov.au/young-people/protecting-your-identity
https://www.cyber.gov.au/protect-yourself/resources-protect-yourself/personal-security-guides/protect-yourself-multi-factor-authentication
https://www.cyber.gov.au/learn-basics/explore-basics/passphrases
https://www.esafety.gov.au/key-issues/staying-safe/identity-theft

https://www.cyber.gov.au/report-and-recover/report
https://www.esafety.gov.au/report
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	2.5 Identity

1. Ask students to consider the question: ‘How does identity connect with rights and responsibilities?’ (Response could include: everyone has the right to identity; everyone has the responsibility to respect the identity of others; everyone has the responsibility to help keep themselves and others safe).
2. Use examples from the United Nations Convention on the Rights of the Child (UNCRC) to reinforce that all children and young people have the right to be safe, which includes their right to identity:
· Article 8 of the UNCRC is about a child or young person’s name, nationality and family relationships. It says that the government shouldn’t interfere with a child or young person’s right to any of these. It also says the government should be able to help if any of these things are taken from them illegally.
· Article 2 says children and young people shouldn’t be discriminated against because of their identity.
· Article 30 says children and young people have the right to their own culture, religion and language.
· Article 20 says children and young people don’t lose the right to their own culture, religion and language if they’re not able to live with their families.
3. As a class, brainstorm the various aspects of a person’s identity. For example: name, nationality, race, culture, religion, language, appearance, thoughts, gender identity, gender expression, personality, abilities and capabilities, interests, aspirations and sexual orientation.
4. Show the video What is Identity? (KAICIID) to support understanding of identity and to add to the brainstorm above.
5. In small groups, students select 2-3 aspects of identity to explore in more detail using the Activity resource: Identity, rights and responsibilities. See the table below for examples. Note that someone’s ‘rights’ cannot put the safety of others at risk.

	Aspect of a person’s identity
	Have the right to…
	Responsibility of… to…
	Positive impact/s on person

	Ability – a person in a wheelchair 
	Has the right to access sporting grounds
	It is the responsibility of stadium management to provide accessibility options such as ramps or elevators
	If this happens, the person will be able to experience watching live sport

	
	Has the right to travel
	It is the responsibility of travel companies such as airlines or trains to provide suitable options and transport
	If this happens, the person will be able to travel for, for work or leisure

	Gender identity – a person who is gender diverse
	Has the right to access bathrooms that match their identity
	Venues to provide suitable options, which may include gender neutral toilets
	If this happens, the person will be able to go to the toilet safely

	
	Has the right to 
	
	

	Culture – a person who is culturally diverse
	Has the right to express their culture in the way that they 
	It is the responsibility of everyone to support them and not discriminate
	If this happens, the person will feel safe in being themselves and to share their culture with others

	
	
	
	



6. If somebody observes someone else’s right to identity not being upheld, what are some safe bystander/upstander strategies that could be applied? (Responses could include:  Check-in with the person; ask if they are OK; ask what would support them; advocate for them.)

	




https://www.unicef.org/child-rights-convention/convention-text










https://www.youtube.com/watch?v=V8mFpqt753M
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	2.6 Gender stereotypes

1. In small groups, students brainstorm a definition for the word ‘stereotype’ and provide positive and negative examples of familiar stereotypes. Included as part of a definition for stereotypes could be: generalisations, guidelines, expectations or widely held views or ideas.
2. Discuss that stereotypes exist for many different groups in society, and that sometimes these stereotypes are engrained within a society. Stereotypes may exist based on a person’s gender, race, age, origin, sexuality, religion, interests, hobbies, sports, etc (eg members of a football team or members of a volunteer group).
3. As a class, develop a common understanding and definition. 
4. Use one of the following videos to initiate discussion about gender stereotypes:
· The Weekly: Gendered Toys (ABC)
· Fairy Tales to reality TV: How girls and guys are portrayed in movies and TV (Safe and equal).
5. Use examples such as music video clips, TV commercials, department store catalogues and song lyrics to explore how gender stereotypes are potentially reinforced within society. Encourage students to suggest examples they have seen.
6. Ask the following questions relating to any examples used:
· How are girls and women portrayed? What are they expected to do and be?
· How are boys and men portrayed? What are they expected to do and be?
7. Ask the following questions:
· How do the views of students your age differ from previous generations (eg parents and grandparents)?
· What are the impacts of gendered expectations within society? (Responses could include: not being true to oneself; being pressured to pursue certain careers and/or fulfil certain roles; bullying and harassment; gender inequality; gendered violence).
8. Reinforce that all people have rights and there are additional treaties/documents to support all people’s rights. If anyone feels that their rights are not being respected or protected, then they must talk to a trusted adult, or someone on their trusted network, or contact a support service, such as Kids Helpline (Australia).

	









http://tiny.cc/TheWeekly-Toys
https://www.youtube.com/watch?v=pDiLNAAgsCw
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	2.7 Gender equality

Under development

	




	Topic 3 – Safe and unsafe

	3.1 Warning signs – Emotional indicators

1. Explain to students how feelings and emotions play an important role in helping people to stay safe. Feelings and emotions are similar, but feelings are mental state, eg ‘I am feeling sad’, whereas emotions are a physical state, eg frowning face, mouth turned down.
2. Discuss what role the following feelings may play in supporting someone to help keep themselves and/or others safe. Refer to a list of feelings such as those below. Students work in small groups to discuss and record their responses using a mind map (RLS 5):
· Joy (Responses could include: can motivate someone to engage in activities that bring pleasure and enhance wellbeing).
· Anger (Response could include: can motivate someone to take action and stand up for the rights of self and others).
· Fear (Response could include: can signal danger which can help someone to be more cautious and take steps to protect themselves.)
· Disgust (Responses could include: can indicate that something is unclean or potentially harmful; can help someone to avoid situations or objects that might be dangerous or harmful).
· Anxious (Response could include: feeling worried about something may prompt someone to take steps to ensure their safety, for example using maps to ensure they don’t get lost.)
· Curiosity (Responses could include: may prompt someone to find out more, eg to avoid a scam or to learn more about potential dangers or risks.)
· Shame (Response could include: may prompt someone to learn from or reflect on a situation; speak to someone they trust).
· Suspicious (Responses could include: mistrust or doubt which may prompt someone to be cautious; take protective actions; discuss their suspicions with someone they trust.)
· Frustration (Responses could include: may prompt someone to be persistent; take action to overcome obstacles or solve problems; lead to talking to someone they trust.)
· Hope (Responses could include: feeling optimistic and confident about the future can inspire someone to set goals; make positive changes; work towards a better future for themselves and others.)
3. Show the video Emotions and the brain (Sentis) then ask students to discuss the following messages and what they mean:
· the feeling region of the brain kicks in before the thinking part
· the feelings dominate our behaviours and we are unable to think rationally in the moment
· our emotions hijack our brain
· thinking about something threatening can trigger an emotional response.  These are our warning signs.
4. Explain to students that these are our warning signs and although they might feel unhelpful at times, they are a body message that needs attention.
5. Discuss strategies for:
· recognising emotions and warning signs, eg sad, upset, heart racing, shaking, butterflies in stomach
· managing emotions, eg deep breaths, relaxation, exercise, music, or hobbies.
· addressing emotional responses due to potential unsafe situations, eg leave, call for help, join a group of trusted friends/people.     
· seeking help, eg talk to a trusted adult, someone on the trusted network or a support service, eg Kids Helpline (Australia). 
	














3.1 | Shame and ‘shame job’ can have different meanings in different communities and families.
Consult with Aboriginal support workers and/or community Elders for further information.







https://www.youtube.com/watch?v=xNY0AAUtH3g&t=21s
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	3.2 Warning signs – External indicators

Under development

	

	3.3 Safe and unsafe

Under development

	

	3.4 Online experiences

0. Ask students:
· Why is the internet important to people in their work and personal lives?
· What are some examples of positive experiences?
· What are some examples of negative experiences?
· What are the potential impacts of these experiences?
· Why is it important for us to understand these issues? 
1. Research information such as Negative online experiences (eSafety Commissioner) and discuss the most common safety issues, for example:
· unwanted contact
· social exclusion
· threat and abuse
· damage to reputation
· fraud and viruses
· lack of consent.
1. Discuss strategies for managing different situations such as:
· Being aware of online risks
· Know who you are talking to online
· Privacy and security settings
· Respectful behaviour online
· Seeking help from trusted sources (informal and formal).
1. Students work in pairs to discuss and research about being a bystander/upstander, eg How to be an upstander (eSafety Commissioner), using the following questions:
· Define the meaning of bystander and upstander?
· What would bystander and upstander behaviour look like in a situation where a friend was receiving abusive texts from someone?
· What could the bystander or upstander do to ensure their safety is not comprised when helping others?
· Who could someone talk to if they were feeling unsafe? 
1. Reinforce the importance of talking to a trusted adult or someone on their network or a support service such as Kids Helpline (Australia) or Report online harm (eSafety Commissioner).

	







https://www.esafety.gov.au/research/youth-digital-dangers/negative-online-experiences




















https://kidshelpline.com.au/
https://www.esafety.gov.au/report
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	3.5 Assessing risk

Under development

	

	3.6 Risk-taking and peer pressure

0. Read the following statement to students about positive risk-taking then discuss:
Sometimes, being called a risk-taker has a negative connotation. It might be assumed that a risk-taker is reckless or careless, but calculated risk-taking can provide opportunities that lead to personal growth, innovation and achievement of goals.
0. Read the following statement to students about negative risk-taking then discuss:
Negative risk-taking involves impulsive or reckless behaviour that can lead to harmful consequences or adverse outcomes. It typically occurs when individuals act without fully considering the potential risks or consequences of their actions. It can result in financial loss, physical harm, or damage to relationships and reputation.
0. Explain to students that risk assessment occurs everywhere, by individuals, businesses and even schools. There are templates people use to assess risks, for example a school camp requires a risk assessment to ensure it is well organised and safe. 
0. Ask students, ‘what about risk-taking and peer pressure? What does peer pressure mean?’ For example, peer pressure is when someone is influenced by others to do something they might otherwise not do, to feel accepted.
0. In groups, students create a table and brainstorm:
· peer pressure examples that young people might experience. (Responses could include: bullying, stealing, alcohol, drugs, sex, doing something without parents or carers knowledge.) 
· potential risks to self, health, wellbeing, others. (Responses could include: hurt; become ill; low self-esteem; anxious; others hurt.) 
· strategies to manage it. (Responses could include: no thanks; not for me; don’t appreciate feeling pressured; use humour to defect pressure or attention; move away; talk to a trusted adult.)

	Peer pressure examples
	Potential risk to self, health, wellbeing and others
	Strategies to manage it

	
	
	

	
	
	

	
	
	



1. Groups share information to the class and discuss the key messages. Ensure students understand:
· the potential risks and consequences of peer pressure
· that all students have the right to feel and be safe
· the importance of talking to a trusted adult, someone on their trusted network or support service if they feel pressured or unsafe.

	









Additional resources:
· Peer pressure and fitting in (Kids Helpline)
· Peer pressure – “Back me up” (Childnet)
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4. Any other comments

 Click or tap here to enter text.
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